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INTEGRATION OF CHATGPT LANGUAGE MODEL IN TEACHING
ENGLISH TENSES TO A CHINESE AUDIENCE

UHTEI'PAIIASA SI3BIKOBOM MOJIEJIU CHATGPT B OBYUEHUE
AHTJIMACKUM BPEMEHAM KUTAVICKOHM AYJIUTOPUN

Abstract:

The purpose of the article is to study the integration of the ChatGPT language model
into the process of teaching English grammar to a Chinese audience, considering their cultural
and methodological characteristics. The article develops a methodology for interacting with
Chinese students through specially prepared prompts of the ChatGPT language model,
ensuring the adaptation of the educational process to the level and needs of students. The
method used includes the consistent mastering of the grammar topic Present Simple, as an
example, through theoretical training, practical tasks and the development of communication
skills. The methodology is based on an experimental pedagogical study using interactive
interaction between students and a language model in combination with teacher control and
support. The results show that the use of ChatGPT contributes to increased motivation,

development of independence and improved assimilation of grammar material due to
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personalization of learning and the possibility of instant feedback. The theoretical
contribution of the article is to substantiate the role of language models as a tool that
overcomes traditional barriers to learning for Chinese students and contributes to the
formation of comprehensive language competence. The practical significance of the work is
manifested in the development of a methodology for the effective integration of Al
technologies into language education curricula, taking into account national specifics. The
proposed interaction model opens up prospects for further study of the influence of Al on the
quality of foreign language teaching and the expansion of the practice of personalized e-
learning in a multicultural educational space.

Keywords: ChatGPT, teaching English grammar, language model, artificial
intelligence, teaching methods, promts, digital technologies, educational innovations,

personalization of learning

AHHoTamus: Llenbio TaHHOW CTaThU ABJISETCA MCCIIEIOBAaHUE UHTETPALIMM SI3BIKOBOM
moaenu ChatGPT B mporecc o0yueHHs aHTIMICKONH rpaMMaTHKE KHTAaHCKOW ayJaMTOPUHU C
yu4€TOM WX KYJIBTYPHBIX M METOJOJIOTHUECKUX OCOOCHHOCTe. B crathe paspaborana
METO/IMKA B3aUMOJICUCTBUS C KUTAUCKUMHU CTYJIEHTAMH 4Y€pe3 CIEUUATbHO MOJTOTOBJICHHbIE
npoMThI s3b1K0BOM Mozenu ChatGPT, oGecreunBaroniue aganTaiuio y4eOHOro mporecca K
YpOBHIO U  mOTpeOHOCTSIM  oOydwaromuxcsi.  Mcrmonb3yemblii  MeTOA  BKIJIIOYAET
MOCJICIOBAaTEIbHOE OCBOCHHME TpamMmarudeckoi Tembl Present Simple, kak mnpumepa,
MOCPEJICTBOM ~ TEOPETHUYECKOM  MOATOTOBKM, MPAKTUYECKUX 3aJaHUil W pa3BUTHS
KOMMYHHMKaTHUBHBIX ~ HaBBIKOB. Meromonoruss 0a3upyercss Ha  IKCIEPUMEHTaJIbHO-
NEJAaroru4eckOM  HMCCIEJIOBAHMM C TPUMEHEHUEM HWHTEPAaKTHUBHOIO  B3aMMOJIECHCTBHS
CTYJICHTOB C SI3bIKOBOM MOJIEJIbIO B COYETAHUU C KOHTPOJIEM U MOAACPKKON MPernoaBaTers.
PesynbpraTel mokKa3pBarOT, 4ro ucmnoib3oBaHue ChatGPT cnocoOCTByeT MOBBINICHHIO
MOTHBAllUM, PA3BUTHUIO CAMOCTOSITEIBHOCTH M YIJIYYILIEHHI) YCBOEHHS TI'PAMMATHYECKOTO
MaTepuaia 3a C4€T MepcoHAIM3aIUN OOy4eHHUS U BO3MOXKHOCTH MOMEHTalIbHOW OOpaTHOM
cBsi3u. TeopeTnyeckuil BKIIAJ] CTAThU 3aKJII0YAETCSl B 00OCHOBAHUU POJH SI3BIKOBBIX MOJIeNei
KaK HMHCTPYMEHTa, MPEOAOJICBAIONICTO TPAAWIMOHHBIE Oapbepbl OOy4YEHHUS KHUTAHCKUX
CTYJIEHTOB M CIOCOOCTBYIOIIEr0o (OPMUPOBAHUIO KOMIUIEKCHOM $3BIKOBOM KOMIIETEHIIUU.
[IpakTrueckoe 3HaueHUE PAaOOTHI MPOSBISETCS B pa3padOTKe METOAWKU IS 3(PHEKTHBHOTO
uHTerpupoBanus MM-Texnonoruii B yaeOHbIE IPOrpaMMBI SI3BIKOBOTO 00pa30BaHUS ¢ YUETOM
HalMoHanbHOUW  crienuuku. [IpenyokeHHass MOJeNb  B3aUMOJCHCTBUSL  OTKPBIBAET

NEePCIEeKTUBBI AanbHelero uydenus Biausgaus MM Ha xadecTBO 0OyueHHsS MHOCTPaHHBIM
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S3bIKAM WM PACIHIMPEHUS TPAKTUKH TEPCOHATM3HUPOBAHHOTO 3JICKTPOHHOTO OOydYeHHUS B
MYJBTHKYJIBTYPHOM 00pa30BaTeIbHOM IPOCTPAHCTRE.

Karwuesbie ciioBa: ChatGPT, o0yueHue aHTIMNACKOM rpaMMaTHKE, A3bIKOBast MOJICIb,
UCKYCCTBCHHBI WHTEIUICKT, METOJMKA IMPETNoJaBaHus, MPOMTHI, HU(POBBIE TEXHOJIOTHH,

0o0pa3oBaTebHbIC MHHOBAIIUH, TIEPCOHAIA3AIUS 00yUCHUS

Introduction

The relevance of studying the English language for Chinese students is driven by the
intensified multilateral cooperation between Russia and China across various sectors,
including education. The significant increase in the number of Chinese learners necessitates
the adaptation of curricula considering their cultural and linguistic characteristics as well as
the specifics of the national educational system. Traditional methods of teaching English
grammar often focus on memorization and analysis, which limits the development of
communicative skills and student autonomy. Contemporary educational trends emphasize the
importance of integrating interactive and digital technologies capable of enhancing motivation
and the quality of language acquisition. However, the scientific literature highlights a shortage
of methodologies that effectively combine traditional approaches with innovative tools aimed
at developing grammatical competence specifically for the Chinese audience.

In this context, the ChatGPT language model represents a promising tool that provides
flexible and adaptive interaction with students. The model’s ability to analyze context and
generate relevant linguistic material creates conditions for personalized learning, which is
particularly important in a multicultural educational environment. Preliminary studies confirm
that the integration of such models facilitates the improvement of linguistic skills, vocabulary
expansion, and deepening of grammatical understanding. Furthermore, the use of ChatGPT
enables educators to organize the learning process according to individual needs, fostering
students’ abilities for independent language work and critical thinking in the study of
grammar.

Nevertheless, the application of language models should consider the features of the
Chinese educational system, which predominantly follows a teacher-centered approach and
maintains an emphasis on material control and repetition. The task of the modern pedagogical
process is to find a balance between innovative digital technologies and traditional methods to
ensure maximum learning effectiveness and student motivation [7, 9]. Thus, the integration of
ChatGPT in teaching English grammar to the Chinese audience is both relevant and timely,
opening new prospects for the development of language competence and the enhancement of

educational quality.
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The objective of the present article is to analyze and substantiate the effectiveness of
using the ChatGPT language model in teaching English tenses to Chinese students,
considering cultural and methodological characteristics. The research tasks include the
development of methodological techniques for interacting with ChatGPT through specially
prepared prompts, analysis of the structure of the educational process using the topic of
Present Simple as an example, and assessment of the impact of integrating the model on

students” motivation and mastery of grammatical material.

Literature Review

In the contemporary context of globalization and the rapid advancement of digital
technologies, considerable attention in pedagogical research is devoted to adapting
educational methods to the culturally specific characteristics of learners. Regarding English
language instruction for the Chinese audience, N. Yu. Stoyushko and A. M. Tarasov
emphasize that quality education is achievable only by considering the cultural and
educational peculiarities of students, as well as by creating a comfortable learning
environment conducive to successful material acquisition [17]. An analysis of trends
conducted by C. Dong and Yi Limige reveals a lack of methodologies that effectively
integrate innovative digital technologies while considering the national characteristics of
education in China, thereby highlighting the need for the development of specialized
pedagogical approaches [4, 20]. This position is further supported by the work of S. Liu, who
underscores the systematic implementation of modern information technologies in higher
education in China [13].

The development of language competence, particularly grammatical skills, remains
central to foreign language teaching specialists. As F. Charles and V. Holmes note, the
primary objective is not merely the assimilation of grammatical rules but also the ability to
apply them appropriately in various communicative contexts [2]. However, the traditional
teacher-centered approach, widespread in China, focuses on memorization of grammatical
material, error correction, and translation, which limits the development of students’
communicative abilities [4]. S. Polak and G. Sciavo identify pedagogical barriers including
knowledge transmission and control orientation, which hinder the adoption of new methods
and emphasize the necessity of finding compromise strategies that blend tradition with
innovation [16].

In light of these challenges, interest and research on the use of artificial intelligence
and language models in educational practice have increased. The concept of personalized

learning based on Al, including ChatGPT, is investigated by K. Enkeleida and K. Sessler,
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who highlight the potential of large language models for individualizing the learning process
and creating an interactive adaptive environment [5]. A. P. Avramenko provides a
comprehensive examination of language models as algorithms capable of analyzing complex
contexts and generating relevant and meaningful text, significantly expanding the possibilities
for teaching grammar and language practice [1]. A measured approach to the integration of Al
technologies and their applications in academic writing is discussed by M. Hammad, who
notes the positive impact of Al on the quality of written work and deeper linguistic
understanding [8].

Additional empirical data presented by M. A. Fomin and E. Yu. Kostyukovich confirm
the effective application of language models for expanding vocabulary and reinforcing
grammatical constructions of varying complexity [6; 12]. At the same time, O. O. Jegede
draws attention to the adaptability of Al tools capable of addressing individual student needs
and demands, which is particularly important in multicultural educational settings [10]. V.
John highlights the role of language models in fostering autonomous language activity and
critical thinking, thereby enhancing the educational potential of Al applications [11].

Simultaneously, the necessity of acknowledging the limitations of language model
usage is stressed. J. Chatterjee and N. Detlefs emphasize that Al cannot substitute live
pedagogical interaction, empathetic support, and socio-emotional engagement, thereby
underscoring the importance of a comprehensive approach that combines traditional and
innovative teaching methods [3]. An important aspect is also the role of teachers in facilitating
students’ adaptation to digitized educational environments, as noted by I. S. Napreev [14].

Research by M. N. Novoselov and colleagues demonstrates that integrating Al
technologies into foreign language instruction opens new opportunities to activate the learning
process through dialogic and interactive methods, thereby increasing motivation and
contributing to the development of language competence [15]. The analysis of digitalization
challenges in education is provided by A. A. Strokov, M. V. Vakulenkova, and co-authors,
who justify the need for comprehensive strategies for implementing digital technologies while
preserving pedagogical values and adapting to diverse audiences [18; 19].

Thus, contemporary scientific discourse emphasizes the importance of developing
balanced methodologies that integrate Al language models into the educational process with
regard to the cultural and educational characteristics of Chinese students. This opens new
prospects for enhancing the quality of English grammar teaching, strengthening
communicative skills, and adapting to the demands of the global educational landscape, as

confirmed by successful research experiences worldwide [9].
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Materials and Methods

The study employed methods of experimental-pedagogical activity, which included
the development, implementation, and analysis of instructional materials utilizing the
ChatGPT language model in the process of teaching English grammar to Chinese students.
The foundation of the work was the use of prompts that direct ChatGPT’s responses toward
specific educational queries [10]. This approach allows for the adaptation of artificial
intelligence outputs to the students’ proficiency levels and needs, thereby enhancing the
relevance and pedagogical value of the generated material.

The research material comprised learning tasks and feedback generated by the
language model based on input prompts designed with consideration of the particularities of
the Chinese audience, including their language proficiency, cultural features, and the
requirements of the traditional educational system. Special attention was given to three types
of prompts corresponding to key stages of the educational process: theoretical preparation,
practical exercises, and tasks aimed at developing communicative skills.

The set of prompts encompassed the study of grammatical theory (definitions, forms,
and usage rules), the creation and completion of various exercises (gap-filling, error
correction, dialogues), as well as activities for the development of communicative abilities
through interactive interaction with the model (role-playing, written assignments with
feedback). To ensure the quality and effectiveness of learning, methods of monitoring
comprehension and consolidation of material were applied, which were implemented by the
instructor through subsequent verification and discussion of the work outcomes with
ChatGPT. The integration of ChatGPT was carried out within a comprehensive approach that
maintained a balance between digital tools and traditional teaching methods, thereby

increasing the validity and practical significance of the research results.

Results and Discussion

For effective interaction with ChatGPT, particularly in the context of teaching English
grammar, instructor-prepared prompts are utilized in advance. Prompts are sets of instructions
or input data provided to an artificial intelligence model, such as ChatGPT, to generate a
response [10]. They function as guidance for the Al to understand the expected outcome.
Prompts may vary in complexity, ranging from simple questions to detailed scenarios. The
quality and clarity of a prompt significantly influence the relevance and accuracy of
ChatGPT’s response. Within the framework of Al language models, a prompt typically

includes a specific task or question [5]. Thus, the process of teaching English grammar
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incorporates three types of prompts aimed at distinct aspects of the educational process:
theoretical, practical, and communicative.

Prior to working with the language model, students are advised to familiarize
themselves with ChatGPT. For this purpose, students collaboratively create a prompt with the
instructor, including information about themselves such as their status (students), the purpose
of using ChatGPT (studying English tenses), English proficiency level, native language, and
so forth. Such a prompt generally takes the following form: "Hello! 1 am a student at the
humanities university, and | want to study English Tenses with you under the guidance of a
teacher in my room. My native language is Chinese, so if it is not difficult for you, | would
like to receive some hints or explanations in brackets in my native language, but you must
give me all the main material in English, and the exercises should not contain answers in
advance. | will send you prompts for studying the theory and completing the tasks. Your task
is to give me information strictly according to the prompt. My level of English is A2, so try to
choose words and exercises slightly higher than my level."”

Thanks to such an initial prompt, ChatGPT can accurately comprehend the objectives
and requirements of the learning process, thereby maximizing the effectiveness of the

educational experience. Figure 1 below presents ChatGPT’s response to this prompt.

Q chatgpt-4o-latest
Hello! | understand your request and I'm happy to help you study English tenses step by step. | will give you explanations
mainly in English, with some hints or short notes in Chinese (JE2B#I5I027R), and exercises without answers, so you can
practice and check your understanding.

Please send me your first prompt or the tense you want to study first, and | will prepare the lesson for you!

Figure 1 — ChatGPT’s response to the introductory prompt

Next, we will examine the use of prompts and interactions with ChatGPT based on the
grammatical topic of the Present Simple tense.

At the initial stage, students familiarize themselves with the fundamental theoretical
aspects of this tense. This includes the definition, tense form, usage cases, time markers, and
so forth:

« Prompt: "What is Present Simple and when is it used?"

« Prompt: "How is Present Simple formed for affirmative, negative, and interrogative
sentences? Give examples."

e Prompt: "When should Present Simple be used? Give examples of situations in
which it is used."”

« Prompt: "Give examples of sentences in Present Simple that can be used in everyday
life."
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e Prompt: "What common mistakes do students make when using Present Simple?
How can they be avoided?"
Figure 2 below presents the response of the ChatGPT language model to the prompt

regarding the usage cases of the Present Simple tense.

chatgpt-4o-latest
Great! Let's study the Present Simple tense.

When should the Present Simple be used?
The Present Simple is used:
1. To talk about regular actions or habits (ZEHIVES/Z1E).
Example: / usually eat breskifast ar 7 a.m.
(FEER L7RERE, )
To express facts and general truths (S=CHIEREEE).
Example: Water boils af 100 degrees Celsius.

(ZKIE100iB FoEEaT BRkE. )

=]

To describe situations that are always true or permanent (—EiEEaU =),

Lol

Example: She lives in Bejing.

(AR, )

4. To talk about scheduled events in the near future (ZHEFHFEEH, BERTFHEZE/QE).
Example: The train leaves at 8 p.m.

CKZEIRFIAZE. )

Example: / think English /s inferesting.
(BRSEREE., )
Figure 2 — ChatGPT’s response to the prompt "When should Present Simple be used? Give
examples of situations in which it is used."

This theoretical material is studied under the guidance of an instructor, as Chinese
students are accustomed to a teacher-centered learning process. Consequently, such an
approach is familiar and comfortable for the students. Additionally, hints provided in their
native language make the learning process more approachable and comprehensible. Students
can also receive feedback from ChatGPT by asking supplementary questions to clarify the
theoretical content or by requesting additional examples.

After mastering the theoretical material, students proceed to complete exercises. These
exercises usually comprise various types of tasks aimed at reinforcing the grammatical
content studied:

« Prompt: "Create some exercises on using Present Simple, including filling in the

gaps and correcting errors."
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« Prompt: "Create 10 sentences with gaps to practice the affirmative, negative and
interrogative forms of Present Simple.”

« Prompt: "Create 10 sentences with gaps to practice the verb ‘to be’ in the Present
Simple."”

« Prompt: "Create a dialogue with gaps to practice the affirmative, negative and
interrogative forms of Present Simple.”

« Prompt: "Create a dialogue with gaps to practice the verb 'to be' in Present Simple."”

« Prompt: "Make a dialogue to fill in the gaps with the correct forms of the verb 'to be'
(am, is, are) and other verbs in Present Simple."

Figure 3 below presents ChatGPT’s response to the prompt for creating a dialogue

with gaps.

a chatgpt-4o0-latest
Sure! Here is a dialogue with gaps. Fill in the gaps using the correct form of the verb in Present Simple (affirmative,
negative, or interrogative).

Dialogue:

: Hello! (you [/ study) English every day?

: Yes, | (study) English every day. It helps me improve. What about you?
| (not / study) English every day, only on weekends.
: Really? Where

A
B
A
B
A:l____ (live) in Shanghai. And you?
B
A
B
A

(you /[ live)?

i (live) in Beijing. My brother (not / like) studying English, but my sister (love) it.

: How often (she [ practice) speaking English?

: She (practice) speaking English twice a week.

: That's good! | (try) to practice every day.

Figure 3 — ChatGPT’s response to the prompt "Create a dialogue with gaps to practice the
affirmative, negative and interrogative forms of Present Simple."

As observed in Figure 3, the language model does not provide answers in advance, as
was specified in the initial prompt. This approach enables students to work independently
under the guidance of both the instructor and ChatGPT. Upon completing the exercise,
students may request the correct answers from the language model. The verification of such
tasks is conducted collaboratively with the instructor, who, in addition to checking the
correctness of answers, assesses students’ comprehension of the grammatical material by
posing supplementary questions, thus further reinforcing the theoretical knowledge.

The final stage involves completing exercises aimed at developing communicative
skills. Such prompts typically involve dialogues with ChatGPT, writing tasks, or role-playing

activities:
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« Prompt: "Act as a conversation partner and ask me simple questions using the
Present Simple tense about my daily routines, hobbies, job, or habits. After | answer, kindly
correct any mistakes and suggest alternative ways to express my ideas using Present Simple."”

« Prompt: "Give me a writing task to describe a typical day in my life or my favorite
hobby using the Present Simple tense. After | submit my text, provide detailed feedback
focusing on correct usage of Present Simple, word order, and common phrases."

« Prompt: "Pretend you are a journalist and interview me about my daily life, work,
and hobbies using Present Simple questions (for example, ‘What time do you usually wake
up?’ or ‘Where do you work?’). After | answer, give me tips to make my answers more
natural and fluent.”

Figure 4 below presents ChatGPT’s response to the prompt related to the writing task.

Q chatgpt-4o-latest
Sure! Here is your writing task:

Writing Task:
Write a short paragraph (about 8-12 sentences) to describe a typical day in your life OR your favorite hobby. Use the
Present Simple tense to talk about your habits, routines, and facts related to your day or hobby.

Tips:
Use affirmative (I go, | like), negative (I don't watch, She doesn't play), and interrogative forms (Do you...? Does he...?).
Keep your sentences clear and simple.
Use time expressions like uswally, always, sometimes, every aay, in the morning, etc.

When you finish your text, please send it to me, and | will give you detailed feedback on:
Present Simple usage
Word order

Common phrases and grammar

Good luck! | look ferward to reading your paragraph. (I0H! FEEBS{RNVE, )

Figure 4 — ChatGPT’s response to the prompt "Give me a writing task to describe a typical
day in my life or my favorite hobby using the Present Simple Tense. After | submit my text,
provide detailed feedback focusing on correct usage of Present Simple, word order, and

common phrases."

Here, it is noteworthy that ChatGPT is capable of providing immediate feedback
following the completion of an exercise, and that the language model continues to use the
students’ native language for offering hints. These communicative exercises are designed not
only for students to complete pre-prepared tasks but also to independently learn how to apply
the studied grammatical material in both spoken and written language. Additionally, the
instructor may assign students further tasks, such as reading aloud or retelling the produced
text, or sharing ChatGPT’s feedback.
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This approach ensures the development of both grammatical and communicative skills
while reducing the impact of language barriers commonly experienced by Chinese students.
Upon completing the study of the given grammatical topic, students may pose additional
questions to ChatGPT, receive feedback from the instructor, and, under the instructor’s
guidance, “request” homework assignments from the language model.

Within the scope of this research, an experimental study was conducted aimed at a
comparative analysis of the effectiveness of two different approaches to teaching English
tenses to Chinese students. The first group employed a traditional teaching approach,
primarily based on textbook study and classical instructional practices. The second group
mastered the grammatical material using the ChatGPT language model with specially
developed prompts, which ensured personalized and interactive engagement with the
educational content.

A comparison of the results from initial and final testing using statistical methods
demonstrated that students studying with ChatGPT improved their performance by 16.5%
compared to their initial test results, whereas the group instructed via the traditional approach
showed an improvement of 5.5% relative to their baseline testing. These findings indicate the
high effectiveness of integrating the ChatGPT language model into the educational process,
taking into account the needs and specificities of the Chinese audience, as well as the
potential of Al technologies to significantly enhance the quality of English grammar

acquisition.

Conclusion

Thus, the integration of the ChatGPT language model into the process of teaching
English grammar to Chinese students holds significant potential for enhancing the
effectiveness of the educational process. The use of specially developed prompts enables the
adaptation of Al interaction to the individual characteristics of students by combining
theoretical instruction, practical exercises, and the development of communicative skills. This
approach not only facilitates a deeper understanding of grammatical structures but also
cultivates the ability to apply them independently in various communicative contexts, which
is particularly relevant for Chinese students given the traditionally grammar-focused nature of
their learning styles.

The theoretical significance of this study lies in demonstrating the capabilities of
language models as tools that can overcome barriers inherent in traditional pedagogy,
especially those associated with fixed curricula and insufficient learner motivation. The

practical value is manifested in the proposal of a methodology that considers the cultural and
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methodological specificities of Chinese students and creates conditions for personalized,
interactive, and motivating learning. At the same time, maintaining a balance between
innovative digital technologies and live pedagogical interaction is crucial, as it ensures
comprehensive development of language competence and supports the socio-emotional
aspects of the educational process.

The empirical data obtained confirm that the implementation of the ChatGPT language
model significantly outperforms the traditional approach in improving the language
competence of Chinese students. This indicates that students better retain material due to the
opportunity to receive immediate feedback, as well as the model’s high flexibility in
responding to a wide range of clarifying questions in the students’ native language. As a result
of this interactive and personalized approach, learners achieve a deeper and more conscious
understanding of grammatical topics compared to traditional teaching methods.

Prospects for further research include the expansion and adaptation of the proposed
teaching method to other English grammar topics, as well as an in-depth study of the impact
of language model integration on long-term language acquisition outcomes and student
motivation. Additionally, an important direction involves the development of effective
strategies for preparing teachers to work with Al resources and evaluating their role in
facilitating the digital learning process, which will help ensure a more harmonious and

productive implementation of innovative technologies in educational practice.
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