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FOREIGN TEACHER’S LIVED EXPERIENCES IN MANAGING
BEHAVIORAL CHALLENGES IN THAILAND’S INCLUSIVE
CLASSROOMS

ONBIT ”HOCTPAHHBIX IMMPEMOJABATEJIEI B TPEOIOJIEHHA
KAKJIOJHEBHBIX TPY THOCTEH B MHKJIIO3UBHbBIX KJIACCAX
TAWJIAHJIA

Abstract:

This qualitative phenomenological study explored the lived experiences of foreign
teachers managing behavioral challenges in inclusive Thai government schools. Guided by
Bronfenbrenner’s Ecological Systems Theory and Vygotsky’s Sociocultural Theory, it
investigated how teachers navigate the complex weaving of systemic, cultural, and
pedagogical demands. The research aimed to uncover the essence of their professional reality
beyond a mere listing of difficulties.

Data from in-depth interviews with 15 foreign teachers were analyzed thematically.
The findings reveal a state of ecological misalignment, where teachers face systemic
paradoxes, such as expectations of authority without the cultural tools to assert it. In response,
they engage in creative mediation, developing strategies like performative strictness and
technological translation to bridge these gaps. This process of "paradox navigation™ emerged

as a core professional competency.
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The study makes a theoretical contribution by synthesizing its dual frameworks to
conceptualize teacher resilience as ecological sense-making and tool creation. Practically, the
findings inform the CIRCLE Synergistic Plan, an actionable framework for policymakers and
school leaders to realign systemic supports, foster collaboration, and enhance inclusive

education for foreign educators and their students.

Keywords: Behavior Management, Creative Mediation, Ecological Misalignment,
Foreign Teachers, Inclusive Classrooms, Paradox Navigation, Thai Education System,
Vygotsky's Sociocultural Theory

Introduction

In response to globalization, the Thai Ministry of Education has initiated reforms,
including a dedicated push to hire 10,000 native English speakers to improve students'
language skills and confidence [1]. This globalized teaching workforce brings diverse
viewpoints to cross-cultural classrooms [2], further enriched by international programs and
the recruitment of foreign educators to expose students to different methodologies and
cultures [3,4,5].

Concurrently, Thailand advances inclusive education, guided by the Salamanca
Statement and reinforced by national legislation. However, despite these policy efforts,
implementation struggles with resource gaps and insufficient teacher training persist [6].

Within this context, foreign educators in Thai government schools face significant
behavioral challenges in inclusive classrooms. These stem from diverse learning needs,
cultural differences, language barriers, and contrasting disciplinary approaches [7], often
leading to disruptions and inattentiveness. Poor management of these issues contributes to
teacher burnout and attrition [8], underscoring a critical problem. While effective behavior
management is a policy priority, a significant research gap exists. There is limited exploration
of the specific experiences of foreign educators in inclusive Thai classrooms and the disparity
between these policies and school-level practices.

Therefore, to address this gap, this phenomenological study aims to explore the lived
experiences of foreign teachers managing behavioral challenges in inclusive Thai government
schools. It is guided by the following central research question: What is the essence of the
lived experience of foreign teachers in managing behavioral challenges within inclusive

classrooms in Thai government schools?
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To fully investigate this essence, the study addressed these sub-questions:

1. What systemic and cultural barriers do foreign teachers perceive as most impactful
on their classroom management, and how do they navigate these contradictions?

2. What relational strategies do foreign teachers employ to build trust and facilitate
collaboration with students, Thai co-teachers, and parents to support positive
behavior?

3. What personal and pedagogical adaptations do foreign teachers develop to cope
with and manage diverse behavioral challenges?

4. Based on these findings, what synergistic plan can be proposed to improve inclusive
classroom management and instruction for foreign teachers in the Thai context?

By answering these questions, this research sought to provide a nuanced
understanding of how foreign teachers perceive and navigate these complexities, with the goal
of informing more effective educational practices, supportive policies, and cross-cultural

teaching frameworks in Thailand.

Theoretical Framework

This study is anchored primarily on two theoretical lenses:

Bronfenbrenner's Ecological Systems Theory provides a holistic framework to
understand the multiple layers of influence on foreign teachers. It posits that an individual's
development is shaped by their interactions within various environmental systems, from the
immediate setting (microsystem) to broader cultural and political contexts (macrosystem).
The theory's PPCT model (Process, Person, Context, Time) is particularly relevant for
analyzing how foreign teachers' lived experiences are shaped not only by their direct
environment but also by their personal characteristics (e.g., prior experiences, language
proficiency) and the wider socio-cultural context of Thailand [9,10]. This lens guides the
exploration of the complex factors in inclusive classrooms, including the teachers'
relationships with students, colleagues, and administrators, as well as the overarching social
and cultural forces at play.

Vygotsky's Social Constructivism Theory emphasizes that knowledge and
understanding are socially produced through language and culture. This lens is crucial for
examining how foreign teachers co-construct meaning and management strategies through
their socio-cultural interactions with students, peers, and other stakeholders in the Thai school
system [11,12]. It helps decode how language barriers and cultural misunderstandings

influence their perceptions of student behavior and how they develop culturally informed
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classroom management strategies by collaborating with Thai colleagues and engaging with
the local community [13].

While Bronfenbrenner's theory provided the map of the multi-layered ecosystem,
Vygotsky's theory explained the tools and processes for navigation within it. Together, they
framed the researcher’s investigation of how foreign teachers (Person), through their daily
interactions (Process), use mediation and scaffolding (Vygotsky) to navigate the specific Thai

cultural and institutional Context over Time (the PPCT model).

Thai Culture and Normg

\\\a’(\oﬂa\ Educational Policy ang RUt'es

Lived Experiences of Foreign
Teachers in Managing Learners'
Behavioral Challenges in Thai
Government Classrooms

Ecological and
Socio- Constructivist Insights

Formulated Meanings and Themes

Synergistic Plan to Improve Classroom
Management and Instruction

Figure 1. Ecological Model of Factors Shaping Foreign Teachers' Experiences

The model shown in Figure 1 illustrates the multi-layered ecosystem influencing
foreign teachers in Thai inclusive classrooms. The core represents teacher-level factors
(personal experience, Thai proficiency, teaching strategies), surrounded by the immediate
school environment (student behavior, colleague collaboration). These are embedded within
the national policy context (curriculum, disciplinary rules), all of which are encompassed by
the overarching layer of Thai cultural norms. This layered framework, grounded in Ecological
Systems Theory, guided the exploration of how these interconnected systems shape teachers'

lived experiences and management of behavioral challenges.
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Literature Review

Thai Educational System and Policies

The Thai educational system, guided by the 1999 National Education Act and the
Child Protection Act of 2003, promotes inclusive education, free basic education, and holistic
development. Despite these goals, challenges in behavioral management and English
proficiency persist. Efforts like CEFR-compliant courses and foreign teacher placements
address language gaps, but sustainability remains a concern. Legal frameworks support
collaborative behavior management, but outdated punitive methods continue due to
insufficient teacher training. Thailand needs to improve teacher preparation and adopt
positive, evidence-based strategies. For foreign teachers in Thai primary schools, these
challenges are amplified. The Child Protection Act outlines the roles of schools, families, and
officials in promoting appropriate behavior, but reliance on punitive methods complicates the
use of positive strategies. Foreign teachers also navigate cultural differences while managing
behavior and addressing English proficiency needs. Understanding these policy gaps is crucial

to exploring how foreign teachers adapt to and contribute to behavioral management.

Inclusive Education, Barriers, and Steps to Ensure Access

Furthermore, the literatures revealed systemic barriers persist in inclusive education.
UNICEF [14] revealed the exclusion faced by 240 million children with disabilities due to
policy gaps, stigma, and inaccessible systems, while UNESCO and the Salamanca Statement
of 1994 advocate for systemic reforms to address diverse needs through adaptable curricula
and teacher training. Rapp and Corral-Granados [15] critiqued institutional practices that
perpetuate exclusion, emphasizing how housing policies and fragmented school systems
undermine inclusion. Thailand’s challenges mirror these themes: despite progressive laws
(e.g., 2008 Education Act), implementation lags due to insufficient resources, teacher training,
and societal stigma [6,16,17]. Universal Design for Learning (UDL) and flexible assessments
[18, 19]), alongside context-specific policies and stakeholder collaboration are critical for

progress [20,21].

Behavioral Challenges, Manifestations, Impact, and Needed Support

Behavioral challenges in inclusive settings, such as externalizing (aggression,
hyperactivity) and internalizing behaviors (anxiety, withdrawal), disproportionately affect
students with disabilities [22,23,24]. These stem from sensory sensitivities, communication
barriers, and unmet academic needs [25, 26, 27]. Attention difficulties, linked to ADHD and

learning disabilities, exacerbate academic struggles [28,29]. Effective interventions include early
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identification, IEPs, cognitive-behavioral strategies, and sensory integration [30,31]. Classroom

dynamics, teacher practices, and cultural factors further influence behavior [32,33].

Foreign Teachers in Internation Settings

Moreover, the reviewed literature highlighted the challenges of cross-cultural adjustment
for international teachers, particularly in Thailand, where cultural differences impact classroom
management. Identity negotiation between cultures plays a key role in this process [34].
Reflective practices, such as auto-ethnographic journaling, support teachers in processing their
experiences and fostering personal growth [35,36]. Additionally, mentoring systems with
reflective conversations help teachers navigate cultural shock and emotional pressures, improving
their classroom management [2,37]. The studies vary in theoretical frameworks and
methodologies, from post-structuralism [34] to reflective practice [35], and qualitative approaches
like interviews and literature reviews [2, 36]. Despite these differences, they emphasize the
importance of cultural adaptation, intercultural teaching, and strong support systems, all of which
are critical for foreign teachers in overcoming challenges and managing behavior effectively.
These findings are directly relevant to understanding the lived experiences of foreign teachers.

Management in Inclusive Classrooms

The studies reviewed emphasize classroom behavior management, focusing on teacher
self-efficacy, professional development, and positive teacher-student relationships. Effective
strategies for managing challenging behaviors include setting clear expectations, positive
reinforcement, and empathetic responses. Many studies highlight the importance of addressing
cultural and emotional components in behavior regulation, as both teachers and students have
unique learning needs and emotional barriers. The literature covers various aspects, including
novice teacher experiences [38], the role of teacher empathy [39], and the influence of school
administrators on classroom management [40]. Some studies focus on specific student
populations (e.g., students with emotional or behavioral disorders, ADHD) or educational
environments (e.g., Montessori schools, students with visual disabilities). For foreign teachers in
Thailand, this research provides insights into cultural responsiveness, teacher self-efficacy, and
empathy in managing diverse students with emotional and behavioral challenges. It also
underscores the importance of professional development and school administration in supporting
foreign teachers to adapt to local norms and classroom dynamics.

Teacher- Student Interactions

The importance of positive teacher-student relationships in managing student behavior

and fostering a productive learning environment. A strong, supportive relationship helps at-risk
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students—such as those with disabilities, emotional struggles, or from low socio-economic
backgrounds—feel valued, which is crucial for both academic and emotional success. The
research underscores the need for a safe, respectful, and nurturing classroom, where trust and
responsiveness are key to preventing problem behaviors and promoting emotional health. The
studies, including those by Martinez and Wighting [41], Iznardo et al. [42], and Talty et al. [43],
emphasize that caring relationships reduce disruptive behavior and enhance student growth.
Additionally, Kozina et al. [44] and Zhou [45] stress the role of the teacher-student dynamic in
managing aggression, stress, and emotional regulation. These findings are critical for shaping
teacher training, intervention strategies, and classroom management practices, particularly in

supporting socio-emotional learning and inclusive education.

Methodology

Research Design

This study employed a qualitative phenomenological approach to explore the lived
experiences of foreign teachers managing behavioral challenges in inclusive classrooms within
Thai government schools. This design was selected to capture the complexity and richness of the
participants' subjective perceptions and interpretations [46]. The aim was to describe the essence
of their shared experiences, following a qualitative process that moved from data collection

through interviews to thematic analysis and the generation of objective findings [47].

Participant Selection and Setting

A purposive sampling technique was used to select 15 foreign in Pathumthani, Thailand,
whose information are displayed in Table 1. Participants were required to have a minimum of
three years of teaching experience in inclusive classroom settings. Purposive sampling ensured the
selection of information-rich cases relevant to the phenomenon of interest, enhancing the
reliability and trustworthiness of the findings [48]. The sample size aligns with recommendations

for qualitative research to achieve data saturation [49].

Table 1. Participant Information

Foreign Sex Teaching Current Grade Current Subject Taught
Teacher Experience Level Taught
(Years)

1 Male 8 Grade 1,5, &6 Science and English for
Communication

2 Female 4 Grade 1 & 2 English

3 Female 17 Grades 1,5, & 6 English, Mathematics,

Health, & Arts
4 Female 7 Primary and English and Music
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Secondary (currently Academic
Coordinator)
5 Male 3 Grade5 & 6 Mathematics
6 Female 8 Grade 6 & English
Secondary
7 Male 9 Grades 7 & 8 Mathematics
8 Female 8 Grade 3 English (Four Skills)
9 Female 6 Grade 3 Multiple subjects
(Mathematics, Science,
English, Computer, Scout,
Reading, Activity)
10 Male 4 Grades 6, 7, 8, 9 Fine Arts
&12
11 Male 25 Grades 5 and 6 Social Studies
12 Female 5 Grades 1,2,3 &4 Physical Education
13 Female 33 Grade 5 English, Conversation
14 Female 7 Grade 1 English, Music, Arts
15 Male 7 Grades 4,5 & 6 Reading and Writing,

Conversation

Data Collection

Data were collected through in-depth, one-on-one, semi-structured interviews using a
guide with open-ended questions. This method allowed participants to share their thoughts and
anecdotes openly, providing deep insight into their experiences [50]. The face-to-face interview
setting fostered a comfortable atmosphere, encouraging detailed and insightful responses [51]. All
interviews were conducted over a two-week period, audio-recorded with participants' written and
verbal consent, and transcribed verbatim. The transcription process followed established steps to
ensure accuracy, including careful listening, verbatim transcription, timestamping, and notation of
non-verbal cues [52,53].

Data Analysis

The data analysis involved a dual approach. First, MAXQDA software was used to
manage, organize, and code the qualitative [54]. Second, a modified version of Colaizzi's seven-
step thematic analysis method was applied [55,56]. This iterative process involved:
1) Familiarizing yourself with the data,
2) ldentifying significant statements,
3) Formulating meanings from those statements,
4) Clustering the meanings into themes,
5) Developing an exhaustive description,
6) Producing a fundamental structure of the phenomenon, and
7) Verifying the results with participants.
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To ensure rigor, thematic triangulation was employed by interpreting the data through
the complementary lenses of Bronfenbrenner’s Ecological Systems Theory and Social
Constructivism theory [57]. Furthermore, bracketing was practiced prior to data collection,
wherein the researcher consciously set aside prior assumptions and experiences through
reflexivity to mitigate bias [58,59].

Ethical Considerations

The study adhered to strict ethical standards. Prior to participation, all participants
provided written informed consent, which detailed the research purpose, procedures, and their
right to withdraw at any time without consequence. To ensure confidentiality, all identifying
information was anonymized; participants were assigned pseudonyms, and any details that could

identify their schools were omitted from the report.

Results

In this phenomenological study, the data analysis revealed seven core themes that
encapsulate the essence of the foreign teachers’ experiences, illustrating a complex interplay
between systemic structures, relational dynamics, and personal adaptation.

Table 2 organizes the study's 61 codes into seven core, interconnected themes. The
analysis reveals a dynamic relationship where The System (Theme 1), comprising institutional
policies and cultural norms, creates the conditions that The Adaptive Teacher (Theme 4) must
navigate. This  teacher = employs Communication  strategies  (Theme  5)to
implement Pedagogical techniques (Theme 3) within a Relational context (Theme 2), all while
directly managing the Specific Behavioral Ecology (Theme 7)and confronting systemic

challenges in Inclusion (Theme 6).

Table 2. Themes and Codes

Themes Codes

1. The Contradictory e Silent Systemic Tension

System: Structural e Institutional Support

Barriers & e Different Experiences in Thai Government Settings

Institutional Context o Socioeconomic Perception
e Procedures to Talk to the Principal or School Officials
e Training and Professional Development
e Teaching Level Transitions and Adjustment
e Yelling and Hitting as a Control
e Disadvantages of Leniency in Discipline
e External Factor - Technology/Internet
e Cultural Differences in Authority and Respect
e Professional Isolation & Communication Gap with Colleagues
¢ Motivation for Teaching Abroad
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e Economic & Familial Obligation
e Work Preference
e Recognition & Professional Validation

2. Relational
Practice: Trust &
Social Interaction

e Building Rapport and Trust

e Collaboration with Thai Co-Teachers & Staff
e Recreational Inclusion

e Parental Influence and Authority

¢ Negative Experience - Parental Conflict,

e Relational Coping - nodding & small signals
e Rewarding Experience as a Foreign Teacher

3. The Pedagogical
Repertoire:
Management,
Discipline &
Engagement
Strategies

o Effective Strategy- Performative Strictness

o Successful Strategy - Reward and Punishment

e Successful Strategy - Clear Rules & Routines

e Successful Strategy - Engaging Pedagogy

o Effective Strategy- Reflection and Written Expression

e Compromise and Negotiation as a Strategy

e Setting Boundaries

¢ Importance & Process of Behavior Management

e Varying the Strategies Applied to Behavior Management
e Teaching Materials

4. The Adaptive
Teacher: Identity,
Reflexivity &
Emotional Labor

e Teacher Emotional Reflexivity

e Emotional Toll and Teacher Self-Efficacy

e Proactive and Flexible Teachers

¢ Evolving Pedagogical Approach (Adaptation)

e Cultural Learning as a Key to Success

¢ Transnational Pedagogical Continuity

e Observation and Mood Assessment as a Precursor to Strategy

5. Communication
& Language: The
Primary Hurdle and

e Language Barrier as a Primary Hurdle
e Adaptive Communication Strategies
e Technological Translation Fatigue

Its Adaptive « Proxy Pedagogy Through Translators

Strategies o Effective Strategy- Translating Thai to English Vice Versa

6. Inclusion in e Advocacy for Systemic Inclusive Education

Practice: Navigating e Inclusion Strategies

Neurodiversity & o Hidden Diagnostic Gatekeeping

Student Needs e Lack of Understanding of Neurodivergence & Differences
e Diagnostic Ambiguity

7. Specific e Specific Behavioral Challenges

Behavioral Ecology:
Causes,
Manifestations, and
Cycles

e Differentiated Challenge of "Attention-Seeking"

e Cyclical Nature of Misbehavior

e Social Contagion of Behavior

¢ Understanding Root Causes of Behavior

¢ Knowing and Understanding Students' Background
e Family and Health Background

e Compassionate Micro-Teaching

¢ Moral Reasoning and Reality-Based Discipline

¢ Adaptive Moral Modeling

e Compassion as a Professional Strategy
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Theme 1: The Contradictory System: Structural Barriers & Institutional Context

Operating within the macrosystem and exosystem, teachers confronted a landscape
defined by fundamental institutional contradictions. The analysis revealed a system characterized
by profound internal contradictions. Foreign teachers are expected to maintain classroom
authority but are systematically denied the culturally-recognized tools to wield it. As one teacher
starkly observed the disparity in respect: "They're really afraid of their Thai teachers. For us... |
just stand in the classroom in front of them. Oh, they're just talking, busy talking... So, | said to
myself, why are you like that?" (Foreign Teacher 11). Policies, such as those prohibiting physical
contact, further complicate discipline, creating a disciplinary limbo. Furthermore, while the
system rhetorically commits to inclusive education, this is not backed by structural support. A
teacher highlighted the flawed implementation of a key support role: "The shadow teacher is not
actually focusing on the student because he or she cannot understand what the student is doing.
They don't know the condition” (Foreign Teacher 10). The foundational role of foreign teachers is
communication, yet significant language barriers persist, crippling instruction. One teacher
expressed the resulting futility: "Yes, even if | translated it in Thai... they really don't care. That's
where | feel that I'm not an effective teacher” (Foreign Teacher 6). Ultimately, the burden of
navigating these systemic failures is placed squarely on the individual teacher, who is expected to
adapt perpetually through what one participant described as a "trial and error thing™ (Foreign
Teacher 11).

Theme 2: Relational Practice: Trust & Social Interaction
The mesosystem revealed both the critical importance and the profound challenges of building
connections between the classroom, colleagues, and parents. Effective teaching emerged as
fundamentally relational. Success was depicted as being built on authentic connections with
students, which required a conscious, strategic performance. A teacher explained this deliberate
approach: "'l make sure that in my class I'm strict but if there's no class, | try to befriend them...
But they know the boundaries™” (Foreign Teacher 14). Collaboration with Thai co-teachers was
identified as a critical, yet often complicated, fault line. A common challenge was the language
barrier hindering this collaboration, as one teacher noted: "You have something to point out to the
students, but the co-teachers can’t help me at the moment" (Foreign Teacher 5). The teacher-
parent relationship was a powerful external determinant, capable of being a destructive obstacle.
One teacher recounted a severe challenge: "The parents, specifically the mom... goes directly to
the principal's office... and told them to replace me... because the way that I discipline the kids is
not good" (Foreign Teacher 1). In the face of these complexities, teachers derived profound

satisfaction from human connection, as one teacher shared: "The most rewarding is sometimes,
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the kids when you greet them, they say, ‘Teacher, | miss you. Teacher, | love you."... You don't

expect that" (Foreign Teacher 13).

Theme 3: The Pedagogical Repertoire: Management, Discipline & Engagement
Strategies

Within the immediate classroom microsystem, teachers developed a fluid repertoire of
strategies to manage the complex behavioral ecology. Teachers employed a diverse and flexible
strategic repertoire. A prominent finding was the conscious use of performative strictness. A
teacher framed this as a necessary tool: "You need to show how you dislike their misbehavior by
raising your voice. Your facial reaction you need to show that you're infuriated... so they can
focus” (Foreign Teacher 14). This was complemented by structured systems of reward,
punishment, and clear routines, whose -effectiveness depended entirely on consistent
enforcement. As one teacher affirmed, "I am really consistent with my implementation when it
comes to discipline” (Foreign Teacher 9). Proactively, engaging pedagogy was a key strategy to
preempt disruption. A teacher explained, "l always use... games to get their attention... visual aids
in order to attract more attention from them, to motivate them more to learn" (Foreign Teacher
11). Underpinning all strategies was the centrality of relationships, manifested through
compassion and understanding. One teacher described managing a challenging student by
focusing on potential: "The solution I came up with is trying to somehow acknowledge him
whenever he does good. Try to make him like he is not just an unruly kid, but also he has

potential” (Foreign Teacher 8).

Theme 4: The Adaptive Teacher: Identity, Reflexivity & Emotional Labor

At the core of the ecosystem, the teacher's personal identity and emotional resilience were
constantly forged through a cycle of challenge and adaptation. The internal world of the teacher
was defined by a continuous cycle of emotional challenge, reflexivity, and adaptation. Classroom
challenges exacted a significant emotional toll, triggering doubt. One teacher shared a moment of
crisis: "Yes. It's like, you know, | really cry... What am | going to do? As if I am not an effective
teacher. As if I am questioning my worth as a teacher"” (Foreign Teacher 13). This initiated a
critical cycle of reflexivity, where teachers moved from reactive emotion to reflective
understanding. After a hurtful incident with a student, a teacher reflected: I relaxed myself... We
chatted then she explained... | saw from there that... you can’t always retaliate... we should really
understand them" (Foreign Teacher 14). This internal process gave rise to an external identity of
the proactive and flexible practitioner. As one teacher summarized, "Every day is a new way

for me because when you use this kind of strategy today, it may or may not work the next day. So,
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you really have to think a lot of ways" (Foreign Teacher 8). Underpinning this adaptability
was cultural learning, identified as a fundamental prerequisite. A teacher advised, "If you know
the cultural differences between the country where you're from and here in Thailand, it will be

easy for you to have the solution” (Foreign Teacher 9).

Theme 5: Communication & Language: The Primary Hurdle and Its Adaptive
Strategies

The teacher's role as a mediator was most tested by the primary hurdle of language, which
permeated every level of the ecosystem. The language barrier was consistently identified as the
primary obstacle. One teacher succinctly stated, “language barrier here in Thailand was the
number one problem among the foreign teachers” (Foreign Teacher 1). The consequences
included an erosion of authority, as a teacher explained: "even if I'm mad at them because of
their misbehavior, if they don't understand what I'm saying, it has no effect” (Foreign Teacher 13).
In response, teachers developed adaptive strategies: personal upskilling (“Learn the language...
Save yourself, learn basic Thai" - Foreign Teacher 8); technological mediation ("'l have to go to
Google Translate, or | have to ask a student to please translate” - Foreign Teacher 6); and proxy
pedagogy ("'If they really do not get what | am saying, | ask one smart kid... ‘Oh, you tell your
classmate how to say this in Thai’ - Foreign Teacher 11). These strategies, however, came with
the hidden cost of translation fatigue, an exhausting cognitive labor that disrupts teaching
momentum: "there’s my momentum up, but | have to stop just to accommodate the students who

can't speak” (Foreign Teacher 6).

Theme 6: Inclusion in Practice: Navigating Neurodiversity & Student Needs

A critical mesosystem failure was exposed in the gap between the policy of inclusion and
the reality of unsupported practice. A stark gap was found between the philosophy of inclusion
and its practice. Teachers often operated in an information vacuum characterized by diagnostic
ambiguity, forced to become detectives. One teacher recalled a realization: "I was kind of
irritated... So, | said, okay, you go to the blackboard and draw... So, then I realized, ah, this kid
has something. That is the time | realize he is special...” (Foreign Teacher 11). This was
exacerbated by hidden diagnostic gatekeeping, where parental denial prevented official
acknowledgment. A teacher noted, "the parents are not aware of their condition, and they don't
want to claim that the students are special education™ (Foreign Teacher 10). In response, teachers
became compassionate practitioners, developing their own reactive strategies. One teacher's
approach was rooted in empathy: "I talk to them one by one... | ask them, why are they like that?

Because | really want to know their background and reasons” (Foreign Teacher 7). These
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experiences led them to become vocal advocates for systemic inclusive education, calling for
fundamental change: "First, they should acknowledge that there are students who are special
needs. Acknowledging that would mean that they're opening the schools to more
solutions” (Foreign Teacher 8).

Theme 7: Specific Behavioral Ecology: Causes, Manifestations, and Cycles

The classroom microsystem was characterized by a complex behavioral ecology where
misbehavior followed predictable patterns and cycles. Misbehavior was revealed to be a complex
ecosystem. Misbehavior was revealed to be a complex ecosystem. Teachers identified
multifaceted underlying triggers, such as emotional distress. One teacher uncovered that a
student was "looking for the attention™ he lacked at home (Foreign Teacher 7). These root causes
manifested as specific disruptive behaviors, including defiance, as one teacher
experienced: "They tend to be disrespectful. They talk back, and even one time he even answered

to me like, 'up to you'... 'l don't care™ (Foreign Teacher 11). A pivotal finding was the cyclical
nature and social contagion of misbehavior. A teacher described a futile pattern: "the two boys,
they will stop, but the thing is after five minutes, they will be the same"” (Foreign Teacher 1).
Furthermore, misbehavior spreads rapidly, as another observed: "the other students think that
what their friends do was right... and then they're all laughing... they do it too, because they think
that it was right" (Foreign Teacher 1). This ecology underscored the necessity of diagnostic,

empathetic approaches that address root causes rather than merely reacting to symptoms.

Discussion

This study provided a nuanced understanding of the lived experiences of foreign teachers
managing behavioral challenges in inclusive Thai government schools. The findings revealed that
their professional reality is defined by navigating a landscape of systemic contradictions through
relational creativity and continuous personal adaptation. The analysis, framed by
Bronfenbrenner's Ecological Systems Theory and Vygotsky's Sociocultural Theory, illuminates
the multi-layered complexity of this cross-cultural teaching context.

Theoretical Interpretation: Navigating Contradictory Ecological Systems
The findings vividly illustrate foreign teachers operating within what can be termed
a contradictory ecological system. Using Bronfenbrenner's framework, significant tensions were
identified at every level:
e Microsystem: The immediate teacher-student dynamic was often dysfunctional. Teachers

were expected to maintain authority but were denied the culturally-recognized tools to do
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S0, as students showed markedly different respect to Thai teachers, whose "presence alone
is very effective enough for them to stop talking” (Foreign Teacher 11).

Mesosystem: Crucial ~ connections  between  microsystems were weak or
counterproductive. Inconsistent disciplinary approaches between home and school meant
that "every behavioral challenge should not only be solved in the classroom... it should
also be dealt with at home™ (Foreign Teacher 8), yet such collaboration was often absent.
Exosystem: Institutional policies created paradoxical situations. While physical discipline
was officially prohibited, foreign teachers observed it being used by some Thai
colleagues, creating an uneven disciplinary field.

Macrosystem: Broader Thai cultural values surrounding authority, respect, and
communication created a context that foreign teachers had to navigate without innate
understanding. As one teacher noted, "in Thai culture... if you keep on shouting at them,
they won't follow you™ (Foreign Teacher 8).

This ecological analysis reveals that the challenges are not isolated incidents but are

interconnected features of a system that places foreign teachers in a position of structural

disadvantage, forcing them into a cycle of perpetual adaptation.

The Sociocultural Struggle for Mediation and Scaffolding
Vygotsky's theory provides a complementary lens, pointing to the sociocultural barriers

to effective teaching and learning. The primary struggle was one of mediation:

Language as a Cultural Tool: The critical lack of a shared language represented a
fundamental breakdown in the primary cultural tool for mediation. This led to situations
where even excellent preparation failed because "you can't achieve during the actual
lesson because of the language” (Foreign Teacher 2).

Scaffolding and the ZPD: Teachers struggled to identify students' Zone of Proximal
Development (ZPD) and provide appropriate scaffolding due to language barriers and a
pervasive "diagnostic ambiguity” regarding neurodivergent needs. This was exacerbated
by a lack of effective collaboration with Thai co-teachers, a missed opportunity for
professional scaffolding.

In response, teachers became creative mediators, developing adaptive strategies like using

Google Translate and visual aids. However, these strategies came with a significant cognitive and

emotional cost, effectively transforming their role from educator to translator.
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Table 3. Theoretical Interpretation of Key Findings

Key Finding Support from Support from
Bronfenbrenner's Theory Vygotsky's Theory
Authority Microsystem dysfunction due to cultural Lack of access to cultural tools of
disparity hierarchies authority
Language Mesosystem breakdown between teacher-  Inadequate mediation through
barriers student and school-cultural systems cultural tools and signs
Diagnostic Exosystem failure in support structures Inability to identify students' ZPD
ambiguity for appropriate scaffolding
Teacher Chronosystemic development over time Internalization of new strategies
adaptation through social experience

Alignment with and Extension of Existing Literature

The findings confirm and extend previous research on inclusive education in cross-
cultural contexts. The gap between policy and practice aligns with global studies on inclusion
[60], but this study details the specific mechanisms of failure, such as the provision of shadow
teachers who "don't know the condition™ of the students they support (Foreign Teacher 10).

Similarly, while language and cultural barriers are well-documented challenges for foreign
teachers [61], this study provides a detailed catalog of adaptive strategies and, crucially, highlights
their hidden costs, such as "translation fatigue.” A key extension is the concept of "*hidden
diagnostic gatekeeping,” where a systemic reluctance to formally diagnose special needs forces

teachers into reactive, improvised support.

Resolving Paradoxes: The Teacher as Reflective Pragmatist
The study revealed several seemingly contradictory findings that, upon deeper analysis,
reveal the sophisticated pragmatism of successful foreign teachers.

e Performative Strictness vs. Compassionate Connection: Teachers consciously
employed both "performative strictness” and "compassionate micro-teaching.” This is not
a contradiction but a sophisticated dual strategy. Strictness established necessary
boundaries, while compassion ensured students felt safe within them, encapsulated by one
teacher’s philosophy: "I'm a very strict teacher, but I'm not strict without love” (Foreign
Teacher 4).

o Relational Resilience Amid Systemic Deficiencies: Despite significant systemic
obstacles, teachers demonstrated remarkable resilience. This can be understood
as relational compensation; profound satisfaction derived from successful student
connections—such as when a student says, "Teacher, | miss you" (Foreign Teacher 13)—

provided sufficient emotional reward to offset systemic frustrations.
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Table 4 . Alignment with and Extension of Previous Research

Research Area Consistent with New Contributions from this Current
Previous Findings Study

Inclusive Education ~ Gap between policyand  Specific mechanisms of how inclusion fails
implementation [60] in practice despite structural supports

Cross-Cultural Language and cultural Detailed catalog of adaptive strategies and

Teaching barriers [61] their emotional costs

Neurodiversity Misinterpretation of Concept of "hidden diagnostic

Support behaviors [62] gatekeeping" and teacher-driven diagnosis

Ecological Systems Importance of multi-level  Specific contradictions between ecological
interventions [63] levels that create practitioner dilemmas

The Essence of the Experience

In answer to the primary research question, the essence of the foreign teachers' experience
is navigating systemic contradiction through relational creativity and transformative
adaptation. They are not merely implementing teaching strategies but are constantly engaged in
"paradox navigation," balancing competing demands within an ecological system that often works
at cross-purposes. Their journey is one of transformative adaptation, developing new cultural
understandings, pedagogical repertoires, and a professional identity forged in the crucible of the
cross-cultural, inclusive classroom. This study underscores that supporting these educators
requires not just technical training but systemic reforms that address the fundamental ecological
contradictions they navigate daily.

Limitation

This study has several limitations. First, the findings are based exclusively on the
perspectives of foreign teachers (predominantly Filipino) in Thai government schools, and do not
incorporate the views of other key stakeholders such as Thai administrators, co-teachers, students,
or parents. Consequently, critical themes like hidden diagnostic gatekeeping and professional
isolation are presented from a single viewpoint.

Second, the reliance on self-reported interview data makes it susceptible to biases, such as
social desirability bias. The reported effectiveness of certain management strategies was not
verified through direct classroom observation or independent measures of student outcomes.
Finally, the study's cross-sectional design provides a snapshot in time. It does not track the
longitudinal development of teacher strategies or student behaviors, documenting processes like
pedagogical adaptation retrospectively rather than as they unfolded.

Implications and Recommendations
The findings suggest that effective support for foreign teachers and inclusive education in
Thailand requires a systemic, multi-level approach. Key implications are shown in Table 3.
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Table 5. Multi-level Recommendations for Practice

Level Recommendations

Policy Level

staff

Institutional Level

Classroom Level

Professional
Development

behavior management

Community-Led Ecosystem) is proposed. This framework creates a sustainable support

The CIRCLE Synergistic Plan

From these implications, the CIRCLE Plan (Collaborative, Intercultural, Reflective,

system through five interconnected pillars as shown in Figure 2.

1. Collaborative Foundations: Mandate structured co-teaching partnerships with shared

2.

Collaborative
Foundation

Intercultural
Trainings

The Students in an
Inclusive Classroom

Leadership
Framework

Resource Community
Hubs Engagement

) o)
9 Cycle of Continuous Feedobact ar

Figure 2. The CIRCLE (Collaborative, Intercultural, Reflective,
Community-Led Ecosystem) Plan
for Inclusive Thai Classrooms (Pandayan, 2025)

planning and defined roles to end teacher isolation.
Intercultural Training: Implement dual-track professional development for foreign
teachers (on Thai cultural norms) and Thai staff (on Western pedagogies and

neurodiversity).

Develop clear protocols for identifying and supporting neurodiverse
students; align inclusion policies with cultural values; fund adequate support

Provide genuine collaboration time for foreign and Thai teachers; create
consistent discipline frameworks; implement assistive technology systems
Encourage teachers to develop cultural knowledge; create sensory-friendly
environments; use consistent routines with flexible implementation

Offer training in identifying neurodiversity; develop communication
strategies for limited-language contexts; teach culturally-responsive
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3. Resource Hubs: Establish school-based "Inclusive Practices Hubs" with translated
resources, visual aids, and clear referral pathways for student support.

4. Community Engagement: Use technology and school events to build bridges with
parents, demystifying teaching methods and fostering mutual respect.

5. Leadership Framework: Empower a rotating committee of teachers and
administrators to advocate for resources and ensure frontline experiences inform

school-wide decisions.

Conclusion

This study demonstrates that foreign teachers in Thai inclusive classrooms navigate a
landscape of systemic contradictions, where institutional expectations often lack adequate
support. Through the lenses of Ecological Systems Theory and Sociocultural Theory, the
research reveals that effective teaching in this context requires ecological consciousness, an
understanding of how different systemic levels interact, and sociocultural mediation, which
is the ability to bridge cultural and linguistic gaps through creative scaffolding.

The findings underscore that sustainable improvement requires addressing these
systemic misalignments directly. The proposed CIRCLE Synergistic Plan offers a
comprehensive framework to transform these challenges into opportunities for intercultural
educational innovation. By fostering collaboration, providing targeted resources, and
empowering all stakeholders, this ecosystem-based approach can create more supportive and
effective inclusive learning environments, moving beyond relying solely on individual teacher

resilience toward building genuinely supportive professional ecosystems.

References:
1. Mala, D. (2020, September 12). Education Ministry aims to recruit native English teachers.

Bangkok Post. https://www.bangkokpost.com/thailand/general/1984007/education-ministry-aims-

to-recruit-native-english-teachers

2. Ceballos, M. (2020). Mentoring, Role Modeling, and Acculturation: Exploring
International Teacher Narratives to Inform Supervisory Practices. Research in
Educational Administration & Leadership, 5(3), 640-680.

3. Wannachotphawate, W. (2019). English Language Development Policy: Foreign
Teachers, Hegemony, and Inequality of Education in Thailand. Online Submission.

4. The New Frontier of Teaching In Thailand - ROYAL THAI EMBASSY, TEHRAN, IRAN.
(2021, August 5). ROYAL THAI EMBASSY, TEHRAN, IRAN.
https://tehran.thaiembassy.org/en/content/the-new-frontier-of-teaching-in-
thailand?page=5d84667b15e39c3cbc002db9&menu=5d84667b15e39c3cbc002e20

154


https://www.bangkokpost.com/thailand/general/1984007/education-ministry-aims-to-recruit-native-english-teachers
https://www.bangkokpost.com/thailand/general/1984007/education-ministry-aims-to-recruit-native-english-teachers
https://tehran.thaiembassy.org/en/content/the-new-frontier-of-teaching-in-thailand?page=5d84667b15e39c3cbc002db9&menu=5d84667b15e39c3cbc002e20
https://tehran.thaiembassy.org/en/content/the-new-frontier-of-teaching-in-thailand?page=5d84667b15e39c3cbc002db9&menu=5d84667b15e39c3cbc002e20

Volume 10, Issue II-111, November 2025

5.

10.

11.

12.

13.

14.

15.

Right to Work in Thailand. (2024, September 25). Ministry of Labour; Ministry of Labour -

Thailand. Retrieved January 16, 2025, from https://www.mol.go.th/en/news/labour-minister-

meets-the-ambassador-of-the-philippines-to-study-the-skills-of-foreign-workers-and-discuss-the-

mou-to-protect-the-right-to-work-in-thailand

Bualar, T. (2024). Obstacles to Implementing Inclusive Primary Education Policy at Municipal
Schools in Thailand. NIDA Development Journal, 60(3-4), 1-27. retrieved from https://so04.tci-
thaijo.org/index.php/NDJ/article/view/265353

Assalihee, M, & Boonsuk, Y. (2022). Factors Obstructing English Teaching

Effectiveness: Teacher Voices from Thailand’s Deep South. IAFOR Journal of Education, 10(1),
155-172.

Gilmour, A., & Sandilos, L. E. (2023). The Crucial Role of Administrators in Shaping Working
Conditions for Teachers of Students With EBD. Journal of Emotional and Behavioral Disorders.
https://doi.org/10.1177/10634266221149933

Guy-Evans, O. (2024, January). Bronfenbrenner’s Ecological Systems Theory.

SimplyPsychology. Retrieved January 16, 2025, from
https://www.researchgate.net/publication/383500583 Bronfenbrenner's Ecological Systems The

ory#:~:text=Bronfenbrenner's%20ecological%20systems%20theory%20posits,may%20be%20su
bject%20t0%20copyright
El Zaatari, W., & Maalouf, I. (2022). How the Bronfenbrenner Bio-ecological System Theory

Explains the Development of Students’ Sense of Belonging to School? Sage Open, 12(4).
https://doi.org/10.1177/21582440221134089

Saleem, A., Kausar, H., & Deeba, F. (2021). Social Constructivism: a new paradigm in teaching

and learning environment. Perennial Journal of History, 2(2).
https://doi.org/10.52700/pjh.v2i2.86

Idaresit Akpan, V., Igwe, U. A., ljeoma Mpamah, I. B., & Onyinyechi Okoro, C. (2020).
SOCIAL CONSTRUCTIVISM: IMPLICATIONS ON TEACHING AND LEARNING. British

Journal  of  Education,  8(8).  https://www.eajournals.org/wp-content/uploads/Social-

Constructivism.pdf

Kapur, R. (2019). The Significance of Social Constructivism in Education.

https://www.researchgate.net/publication/323825342 The Significance of Social Constructivis

m_in_Education
UNICEF. 2019. Public Expenditure Tracking Survey (PETS) on the 15-year Free Education

Program: Kingdom of Thailand. https://www.unicef.org/thailand/reports/public-expenditure-

tracking-survey-pets-15-year-free-education-program-kingdom-thailand

Rapp, A. C., & Corral-Granados, A. (2021). Understanding inclusive education — a theoretical
contribution from system theory and the constructionist perspective. International Journal of
Inclusive Education, 28(4), 423-439. https://doi.org/10.1080/13603116.2021.1946725

155


https://www.mol.go.th/en/news/labour-minister-meets-the-ambassador-of-the-philippines-to-study-the-skills-of-foreign-workers-and-discuss-the-mou-to-protect-the-right-to-work-in-thailand
https://www.mol.go.th/en/news/labour-minister-meets-the-ambassador-of-the-philippines-to-study-the-skills-of-foreign-workers-and-discuss-the-mou-to-protect-the-right-to-work-in-thailand
https://www.mol.go.th/en/news/labour-minister-meets-the-ambassador-of-the-philippines-to-study-the-skills-of-foreign-workers-and-discuss-the-mou-to-protect-the-right-to-work-in-thailand
https://so04.tci-thaijo.org/index.php/NDJ/article/view/265353
https://so04.tci-thaijo.org/index.php/NDJ/article/view/265353
https://doi.org/10.1177/10634266221149933
https://www.researchgate.net/publication/383500583_Bronfenbrenner's_Ecological_Systems_Theory#:~:text=Bronfenbrenner's%20ecological%20systems%20theory%20posits,may%20be%20subject%20to%20copyright
https://www.researchgate.net/publication/383500583_Bronfenbrenner's_Ecological_Systems_Theory#:~:text=Bronfenbrenner's%20ecological%20systems%20theory%20posits,may%20be%20subject%20to%20copyright
https://www.researchgate.net/publication/383500583_Bronfenbrenner's_Ecological_Systems_Theory#:~:text=Bronfenbrenner's%20ecological%20systems%20theory%20posits,may%20be%20subject%20to%20copyright
https://doi.org/10.1177/21582440221134089
https://doi.org/10.52700/pjh.v2i2.86
https://www.eajournals.org/wp-content/uploads/Social-Constructivism.pdf
https://www.eajournals.org/wp-content/uploads/Social-Constructivism.pdf
https://www.researchgate.net/publication/323825342_The_Significance_of_Social_Constructivism_in_Education
https://www.researchgate.net/publication/323825342_The_Significance_of_Social_Constructivism_in_Education
https://www.unicef.org/thailand/reports/public-expenditure-tracking-survey-pets-15-year-free-education-program-kingdom-thailand
https://www.unicef.org/thailand/reports/public-expenditure-tracking-survey-pets-15-year-free-education-program-kingdom-thailand

Cross- Cultural Studies: Education and Science (CCS&ES) ISSN -2470-1262

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

156

Nattanicha, P. (2024, September 10). Breaking barriers: Tackling challenges of
inclusivity in Thailand. Nationthailand.
https://www.nationthailand.com/sustaination/40037847

Klibthong, S., & Agbenyega, J. S. (2022). Assessing issues of inclusive education from the
perspectives of Thai early childhood teachers. International Journal of Early Years Education,
30(2), 403-418. https://doi.org/10.1080/09669760.2020.1823205

Parrish AH, Kouo JL, Carey LB, Swanson C. Implementing universal design for learning in the

virtual learning environment. In: Fritz S, Haggerty C, Hodge E, et al., editors. Handbook of
research on transforming teachers' online pedagogical reasoning for engaging K-12 students in
virtual learning [Internet]. Hershey: IGI Global; 2021 [cited 2024 DATE]. p. 25. Available
from: https://www.igi-global.com/chapter/implementing-universal-design-for-learning-in-the-
virtual-learning-environment/284517 DOI: 10.4018/978-1-7998-7222-1.ch003

Sanger CS, Gleason NW, editors. Diversity and inclusion in global higher education [Internet].

Singapore: Springer Nature Singapore; 2020 [2024]. Available

from: https://doi.org/10.1007/978-981-15-1628-3

Judijanto L, Al-Amin. Addressing educational inequality: literature analysis and implementation
strategies. Int J Teach Learn. 2025 Jan;3(1):71-9.

Jardinez, M. J., & Natividad, L. R. (2024). The Advantages and Challenges of Inclusive
Education: Striving for Equity in the Classroom. Shanlax International Journal of Education,
12(2), 57-65.

Zahid, N., Jamil, A., & Nawaz, I. (2023). Behavioral problems and academics of children in

inclusive education - A cross-sectional survey. Heliyon, 9(2), e13496.
https://doi.org/10.1016/j.heliyon.2023.e13496

Petersen I. T. (2024). Assessing Externalizing Behaviors in School-Aged Children: Implications

for School and Community Providers. Scanlan Center for School Mental Health practice
briefs, 2024, https://scsmh.education.uiowa.edu/wp-content/uploads/2024/01/Assessing-
Externalizing-Behaviors-in-School-Aged-Children-3.pdf. https://doi.org/10.17077/rep.006639
Kulawiak, P. R., Urton, K., Krull, J., Hennemann, T., & Wilbert, J. (2020). Internalizing behavior
of sociometrically neglected students in inclusive primary classrooms — a methodological issue?
Frontiers in Education, 5. https://doi.org/10.3389/feduc.2020.00032

Amstad, M., & Miiller, C. M. (2020). Students’ problem behaviors as sources of teacher stress in

special needs schools for individuals with intellectual disabilities. Frontiers in Education, 4.
https://doi.org/10.3389/feduc.2019.00159

Glock, M. (2024, April 28). Gastrointestinal and internalizing behaviors may be “bidirectional”

in children, teens with ASD. Autism Research Institute. https://autism.org/gastrointestinal-and-
internalizing-behaviors/#:~:text=teens%20with%20ASD-
,Gastrointestinal%20and%20internalizing%20behaviors%20may%20be%20%E2%80%9Cbidirec
tional%E2%80%9D%20in%20children%2C,in%20some%20children%20with%20autism



https://psycnet.apa.org/doi/10.1080/09669760.2020.1823205
https://www.igi-global.com/chapter/implementing-universal-design-for-learning-in-the-virtual-learning-environment/284517
https://www.igi-global.com/chapter/implementing-universal-design-for-learning-in-the-virtual-learning-environment/284517
https://doi.org/10.1007/978-981-15-1628-3
https://doi.org/10.1016/j.heliyon.2023.e13496
https://doi.org/10.17077/rep.006639
https://doi.org/10.3389/feduc.2020.00032
https://doi.org/10.3389/feduc.2019.00159
https://autism.org/gastrointestinal-and-internalizing-behaviors/#:~:text=teens%20with%20ASD-,Gastrointestinal%20and%20internalizing%20behaviors%20may%20be%20%E2%80%9Cbidirectional%E2%80%9D%20in%20children%2C,in%20some%20children%20with%20autism
https://autism.org/gastrointestinal-and-internalizing-behaviors/#:~:text=teens%20with%20ASD-,Gastrointestinal%20and%20internalizing%20behaviors%20may%20be%20%E2%80%9Cbidirectional%E2%80%9D%20in%20children%2C,in%20some%20children%20with%20autism
https://autism.org/gastrointestinal-and-internalizing-behaviors/#:~:text=teens%20with%20ASD-,Gastrointestinal%20and%20internalizing%20behaviors%20may%20be%20%E2%80%9Cbidirectional%E2%80%9D%20in%20children%2C,in%20some%20children%20with%20autism
https://autism.org/gastrointestinal-and-internalizing-behaviors/#:~:text=teens%20with%20ASD-,Gastrointestinal%20and%20internalizing%20behaviors%20may%20be%20%E2%80%9Cbidirectional%E2%80%9D%20in%20children%2C,in%20some%20children%20with%20autism

Volume 10, Issue II-111, November 2025

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

Vergunst, F., Commisso, M., Geoffroy, M., et al. (2023). Association of childhood externalizing,
internalizing, and comorbid symptoms with long-term economic and social outcomes. JAMA
Network Open, 6(1), e2249568. https://doi.org/10.1001/jamanetworkopen.2022.49568

Sinfield, J. (2023, November 21). The relationship between ADHD and learning disabilities.

Verywell Mind. https://www.verywellmind.com/is-adhd-a-learning-disability-4116126

American Psychiatric Organization. (2025). What is ADHD? Retrieved March 2, 2025, from
https://www.psychiatry.org/patients-families/adhd/what-is-
adhd#:~:text=Attention%2Ddeficit/hyperactivity%20disorder%20(ADHD)%20is%200ne%200f,i
n%20the%20moment%20without%20thought

Aguilar-Yamuza, B., Herruzo-Pino, C., Lucena-Jurado, V., Raya-Trenas, A. F., & Pino-Osuna,
M. J. (2023). Internalizing Problems in Childhood and Adolescence: The Role of the

Family. Alpha psychiatry, 24(3), 87-92. https://doi.org/10.5152/alphapsychiatry.2023.221086
Montie, J. (2023). Social and Emotional Well-Being of Children and Youth with Disabilities: A

Brief Overview. Institute on Community Integration Publications.

https://publications.ici.umn.edu/impact/24-1/social-and-emotional-well-being-of-children-and-

youth-with-disabilities-a-brief-

overview#:~:text=However%2C%20children%20and%20youth%20with,extracurricular%20activ
ities%20than%20their%20peers

Department of Education Victoria. (2023, September). Behaviour Influences and Triggers.

https://www2.education.vic.gov.au/pal/behaviour-students/quidance/challenging-behaviour-

influences-and-triggers
Tate, R., & Tate, R. (2024, June 9). Understanding Why Children with Disabilities Encounter

Challenges in Managing Emotions. Transform Life - Therapeutic support including Positive

Behaviour Support, Occupational Therapy, Psychology, Speech Therapy and Behavioural

Interventions.  https://www.transformlife.com.au/disabilities/understanding-why-children-with-

disabilities-encounter-challenges-in-managing-emotions/#:~:text=1.,Conclusion
Hai Lin, Wannapa Trakulkasemsuk, & Zilli, P. J. (2020). Being Intercultural:

Examination of An Expatriate EFL Teacher’s Experiences through Narrative Inquiry. Human
Behavior, Development & Society, 21(2), 1-9.

Sahling, J., & De Carvalho, R. (2021). Understanding Teacher Identity as an

International Teacher: An Autoethnographic Approach to (Developing) Reflective Practice.
Journal of Research in International Education, 20(2), 33-49.
https://doi.org/10.1177/14752409211005380

Smith Pennington, C. T. (2022). The Journeys of Three International Teachers Working in
North Carolina Public Schools [ProQuest LLC]. In ProQuest LLC.

Talzent. (2024, March 20). How can schools support International teachers?

https://www.linkedin.com/pulse/how-can-schools-support-international-teachers-talzent-sémfe/
Murphy, L. E. (2023). Classroom Management Self-Efficacy of Novice Middle

157


https://doi.org/10.1001/jamanetworkopen.2022.49568
https://www.verywellmind.com/is-adhd-a-learning-disability-4116126
https://www.psychiatry.org/patients-families/adhd/what-is-adhd#:~:text=Attention%2Ddeficit/hyperactivity%20disorder%20(ADHD)%20is%20one%20of,in%20the%20moment%20without%20thought
https://www.psychiatry.org/patients-families/adhd/what-is-adhd#:~:text=Attention%2Ddeficit/hyperactivity%20disorder%20(ADHD)%20is%20one%20of,in%20the%20moment%20without%20thought
https://www.psychiatry.org/patients-families/adhd/what-is-adhd#:~:text=Attention%2Ddeficit/hyperactivity%20disorder%20(ADHD)%20is%20one%20of,in%20the%20moment%20without%20thought
https://doi.org/10.5152/alphapsychiatry.2023.221086
https://publications.ici.umn.edu/impact/24-1/social-and-emotional-well-being-of-children-and-youth-with-disabilities-a-brief-overview#:~:text=However%2C%20children%20and%20youth%20with,extracurricular%20activities%20than%20their%20peers
https://publications.ici.umn.edu/impact/24-1/social-and-emotional-well-being-of-children-and-youth-with-disabilities-a-brief-overview#:~:text=However%2C%20children%20and%20youth%20with,extracurricular%20activities%20than%20their%20peers
https://publications.ici.umn.edu/impact/24-1/social-and-emotional-well-being-of-children-and-youth-with-disabilities-a-brief-overview#:~:text=However%2C%20children%20and%20youth%20with,extracurricular%20activities%20than%20their%20peers
https://publications.ici.umn.edu/impact/24-1/social-and-emotional-well-being-of-children-and-youth-with-disabilities-a-brief-overview#:~:text=However%2C%20children%20and%20youth%20with,extracurricular%20activities%20than%20their%20peers
https://www2.education.vic.gov.au/pal/behaviour-students/guidance/challenging-behaviour-influences-and-triggers
https://www2.education.vic.gov.au/pal/behaviour-students/guidance/challenging-behaviour-influences-and-triggers
https://www.transformlife.com.au/disabilities/understanding-why-children-with-disabilities-encounter-challenges-in-managing-emotions/#:~:text=1.,Conclusion
https://www.transformlife.com.au/disabilities/understanding-why-children-with-disabilities-encounter-challenges-in-managing-emotions/#:~:text=1.,Conclusion
https://doi.org/10.1177/14752409211005380
https://www.linkedin.com/pulse/how-can-schools-support-international-teachers-talzent-s6mfe/

Cross- Cultural Studies: Education and Science (CCS&ES) ISSN -2470-1262

39.

40.

41.

42.

43.

44,

45,

46.

47.

48.

158

Level Teachers [ProQuest LLC]. In ProQuest LLC.

Wink, M. N., LaRusso, M. D., & Smith, R. L. (2021). Teacher Empathy and

Students with Problem Behaviors: Examining Teachers’ Perceptions, Responses, Relationships,
and Burnout. Psychology in the Schools, 58(8), 1575-1596. https://doi.org/10.1002/pits.22516
Bledsoe, M. T. (2023). Exploring the Lived Experiences of New Elementary

School Administrators Legislatively Mandated to Close the Educational Opportunity Gap for
Students with Challenging Behavior: A Phenomenological Study. ProQuest LLC.

Martinez, R., & Wighting, M. (2023). Teacher-Student Relationships: Impact of positive
Behavioral interventions and Supports. Athens Journal of Education, 10(3).
https://eric.ed.gov/?g=athens&ffl=souAthens+Journal+of+Education&ff2=eduElementary+Educ
ation&id=EJ1399789

Iznardo, M., Ryan, J., Rogers, M., McKibbin, S., Piers, L., & Hogan, T. (2023).

Examining Resiliency in Children with Learning Disabilities and Co-Occurring ADHD

Symptoms: The Protective Role of a Close Teacher-Student Relationship. Learning Disabilities:
A Contemporary Journal, 21(1), 1-16.

Talty, A., Speyer, L. G., Eisner, M. P., Ribeaud, D., Murray, A. L., & Obsuth, I.

(2023). The role of student—teacher relationships in the association between negative
parenting practices and emotion dynamics — Combining longitudinal and ecological
momentary assessment data. Journal of Research on Adolescence (Wiley-Blackwell),
33(4), 1268-1280. https://doi.org/10.1111/jora.12874

Kozina, A., Veldin, M., Rozman, M., & Jugovi¢, L. P. (2023). The mediating effect

of student-teacher relationships for the relationship between empathy and aggression:
insights from Slovenia and Croatia. Current Psychology, 42(30), 26418-26428.
https://doi.org/10.1007/s12144-022-03480-6

Zhou, X. (2021). Toward the positive consequences of Teacher-Student Rapport for students’

academic engagement in the practical instruction classrooms. Frontiers in Psychology, 12.
https://doi.org/10.3389/fpsyq.2021.759785

Munthe, M. V. R., Sitanggang, A., Fukada, H., & Mobo, F. D. (2023). Students'

difficulty in using parts of speech in spoof text in students of English language education
program. DE _JOURNAL (Dharmas Education Journal), 4(1), 534-539.
https://doi.org/10.56667/dejournal.v4i2.1064

Dye, T. (2024, December 2). Qualitative Data Analysis: Step-by-Step Guide (Manual vs.

Automatic) | Thematic. Thematic. https://getthematic.com/insights/qualitative-data-analysis/

Nyimbili, F., & Nyimbili, L. (2024). Types of Purposive Sampling Techniques withTheir
Examples and Application in QualitativeResearch Studies. British Journal of Multidisciplinary
and Advanced Studies, 5(1). https://doi.org/10.37745/bjmas.2022.0419



https://doi.org/10.1002/pits.22516
https://eric.ed.gov/?q=athens&ff1=souAthens+Journal+of+Education&ff2=eduElementary+Education&id=EJ1399789
https://eric.ed.gov/?q=athens&ff1=souAthens+Journal+of+Education&ff2=eduElementary+Education&id=EJ1399789
https://doi.org/10.1111/jora.12874
https://doi.org/10.1007/s12144-022-03480-6
https://doi.org/10.3389/fpsyg.2021.759785
https://doi.org/10.56667/dejournal.v4i2.1064
https://getthematic.com/insights/qualitative-data-analysis/
https://doi.org/10.37745/bjmas.2022.0419

Volume 10, Issue II-111, November 2025

49.

50.

51.

52.

53.

54,

55.

56.

57.

58.

59.

60.

Shorey, S., & Ng, E. D. (2022). Examining characteristics of descriptive phenomenological
nursing studies: A scoping review. Journal of advanced nursing, 78(7), 1968-1979.
https://doi.org/10.1111/jan.15244

Ranganathan, P., & Caduff, C. (2023). Designing and validating a research questionnaire - Part
1. Perspectives in clinical research, 14(3), 152—155. https://doi.org/10.4103/picr.picr_140 23
Hecker, J., & Kalpokas, N. (2024, November 12). Face-to-Face Interviews | Uses, pros & Cons.

ATLAS.ti. https://atlasti.com/quides/interview-analysis-guide/face-to-face-interview-

research#:~:text=Researchers%20should%?20also%20prioritize%20creating,any%20concerns%20
they%20may%20have
Raj, T. (2024, August). Transcription in Qualitative Research: A Comprehensive guide for UX

Researchers | LoopPanel. https://www.looppanel.com/blog/transcription-in-qualitative-
research#:~:text=Prepare%20your%20tools:%20Choose%20reliable,%5D%2C%20%5Bbackgrou
nd%20n0ise%5D

Williams, B. (2024, September 11). How to transcribe and code data in qualitative research.
Insight7. https://insight7.io/how-to-transcribe-and-code-data-in-qualitative-
research/#:~:text=Transcribing%?20qualitative%20data%20is%20an,drawing%20insights%20fro

m%20your%?20research
54. Marjaei, S., Ahmadianyazdi, F., & Chandrashekara, M. (2019). MAXQDA and its application

to LIS research. Library Philosophy and Practice (e-journal). Libraries at University of

Nebraska-Lincoln.
https://digitalcommons.unl.edu/cgi/viewcontent.cgi?article=5740&context=libphilprac

Caulfield, J. (2023, June 22). How to Do Thematic Analysis. Scribbr. Retrieved January 18, 2025,
from https://www.scribbr.com/methodology/thematic-
analysis/#:~:text=Thematic%20analysis%20is%20a%20method,meaning%20that%20come%20u

p%20repeatedly
Finlayson, C. S., Fu, M. R., Squires, A., Applebaum, A., & et. al. (2018). The

Experience of Being Aware of Disease Status in Women with Recurrent Ovarian Cancer:
A Phenomenological Study. Journal of Palliative Medicine, DOI: 10.1089/jpm.2018.0127
Creswell, J. W., & Poth, C. N. (2018). Qualitative Inquiry and Research Design: Choosing among

Five Approaches (4th ed.). Washington DC: Sage Publications.

Emiliussen, J., Engelsen, S., Christiansen, R., & Harnow Klausen, S. (2021). We are all in it!:
Phenomenological Qualitative Research and Embeddedness. International Journal of Qualitative
Methods, 20. https://doi.org/10.1177/1609406921995304

Yip, S. Y. (2023). Positionality and reflexivity: negotiating insider-outsider positions within and
across cultures. International Journal of Research & Method in Education, 47(3), 222-232.
https://doi.org/10.1080/1743727x.2023.2266375

Sharma, J. (2025, August 28). Top 11 challenges of inclusive education. 21K School Thailand.

https://www.21kschool.com/th/blog/challenges-of-inclusive-education/

159


https://doi.org/10.1111/jan.15244
https://doi.org/10.4103/picr.picr_140_23
https://atlasti.com/guides/interview-analysis-guide/face-to-face-interview-research#:~:text=Researchers%20should%20also%20prioritize%20creating,any%20concerns%20they%20may%20have
https://atlasti.com/guides/interview-analysis-guide/face-to-face-interview-research#:~:text=Researchers%20should%20also%20prioritize%20creating,any%20concerns%20they%20may%20have
https://atlasti.com/guides/interview-analysis-guide/face-to-face-interview-research#:~:text=Researchers%20should%20also%20prioritize%20creating,any%20concerns%20they%20may%20have
https://www.looppanel.com/blog/transcription-in-qualitative-research#:~:text=Prepare%20your%20tools:%20Choose%20reliable,%5D%2C%20%5Bbackground%20noise%5D
https://www.looppanel.com/blog/transcription-in-qualitative-research#:~:text=Prepare%20your%20tools:%20Choose%20reliable,%5D%2C%20%5Bbackground%20noise%5D
https://www.looppanel.com/blog/transcription-in-qualitative-research#:~:text=Prepare%20your%20tools:%20Choose%20reliable,%5D%2C%20%5Bbackground%20noise%5D
https://insight7.io/how-to-transcribe-and-code-data-in-qualitative-research/#:~:text=Transcribing%20qualitative%20data%20is%20an,drawing%20insights%20from%20your%20research
https://insight7.io/how-to-transcribe-and-code-data-in-qualitative-research/#:~:text=Transcribing%20qualitative%20data%20is%20an,drawing%20insights%20from%20your%20research
https://insight7.io/how-to-transcribe-and-code-data-in-qualitative-research/#:~:text=Transcribing%20qualitative%20data%20is%20an,drawing%20insights%20from%20your%20research
https://digitalcommons.unl.edu/cgi/viewcontent.cgi?article=5740&context=libphilprac
https://www.scribbr.com/methodology/thematic-analysis/#:~:text=Thematic%20analysis%20is%20a%20method,meaning%20that%20come%20up%20repeatedly
https://www.scribbr.com/methodology/thematic-analysis/#:~:text=Thematic%20analysis%20is%20a%20method,meaning%20that%20come%20up%20repeatedly
https://www.scribbr.com/methodology/thematic-analysis/#:~:text=Thematic%20analysis%20is%20a%20method,meaning%20that%20come%20up%20repeatedly
https://doi.org/10.1089/jpm.2018.0127
https://doi.org/10.1177/1609406921995304
https://doi.org/10.1080/1743727x.2023.2266375
https://www.21kschool.com/th/blog/challenges-of-inclusive-education/

Cross- Cultural Studies: Education and Science (CCS&ES) ISSN -2470-1262

61.

62.

63.

160

Kantavong, P., Sujarwanto., Rerkjaree, S., & Budiyanto. (2017). A comparative study of
teacher's opinions relating to inclusive classrooms in Indonesia and Thailand. Kasetsart Journal
of Social Sciences, 38(3), 291-296. https://doi.org/10.1016/j.kjss.2016.05.005

Gee, J. (2023, August 7). Teachers: 5 Battles Your ADHD Student is Facing in Your Class, and

How to Help Them. Neurodiversity Press.

https://www.neurodiversitypress.com/2023/08/06/teachers-5-battles-your-adhd-student-is-facing-

in-your-class-and-how-to-help-them/

Suwannawong, P. R., Auemaneekul, N., Powwattana, A., & Chongsuwat, R. (2023). Ecological
system theory and community participation to promote healthy food environments for obesity and
non-communicable diseases prevention among school-age children. Public  health
nutrition, 26(7), 1488-1500. https://doi.org/10.1017/S136898002300040X

Information about the Author:

Rhio P. Pandayan (Manila, Philippines) - Doctor of Philosophy in Special Education

(Candidate) at the University of Perpetual Help System Dalta, Philippines. He is

also a primary English as a Foreign Language (EFL) and Visual Art teacher in

inclusive classrooms in Thailand. His research focuses on practical educational
tools and methods, with recent publications including:

e Pandayan, R. (2025). The stabilizing effect of multimedia on ESL spelling
retention: A mixed-methods study. Journal of Education and Learning Reviews,
2(2), 59-76. https://doi.org/10.60027/jelr.2025.1624

e Pandayan, R. P. (2025). Design and evaluation of a multi-functional drafting
tool for technical drawing instruction. Asian Journal of Education and Social
Studies, 51(5), 623-633. https://doi.org/10.9734/ajess/2025/v51i51945

Email: rhio.pandayan@perpetual.edu.ph
ORCID ID: https://orcid.org/0000-0002-2770-8653

Author’s Contribution: The work is solely that of the author.


https://doi.org/10.1016/j.kjss.2016.05.005
https://www.neurodiversitypress.com/2023/08/06/teachers-5-battles-your-adhd-student-is-facing-in-your-class-and-how-to-help-them/
https://www.neurodiversitypress.com/2023/08/06/teachers-5-battles-your-adhd-student-is-facing-in-your-class-and-how-to-help-them/
https://doi.org/10.1017/S136898002300040X
https://doi.org/10.60027/jelr.2025.1624
https://doi.org/10.9734/ajess/2025/v51i51945
mailto:rhio.pandayan@perpetual.edu.ph
https://orcid.org/0000-0002-2770-8653

	Metaphor and Symbolic Framing
	Based on our analysis, metaphors were identified as conceptual instruments that shape how political realities are understood, framed, communicated, enacted, and bureaucratically interpreted. According to Lakoff & Johnson, these metaphors frame abstrac...
	In her speech at Organization for Security and Co-operation in Europe Parliamentary Assembly, Lilit Minasyan utilized some spatial, architectural and temporal metaphors to frame the Armenia-Azerbaijan peace process. Some of her Armenian expressions in...
	This asymmetry constructed female authority as something publicly being linguistically affirmed, while male authority was presumed much more implicitly, embedded within institutional structures.
	Female politicians were named more frequently, identified more fully and referenced more personally, which shaped their perceived presence as both individually meaningful and rhetorically marked. Male politicians often enjoyed anonymity, being largely...
	4. Conclusions
	This research offers important gendered insights into the translation of Armenian political texts into English, emphasizing how translation has become an important site of construction of gendered ideologies in political discourse. The results indicat...
	References:
	1. Baker, Mona. 2006. Translation and Conflict: A Narrative Account. London: Routledge.208 p.
	2. Charteris-Black, J. 2006. Politicians and Rhetoric: The Persuasive Power of Metaphor. Palgrave Macmillan. 256 p.
	3. Fairclough, N. 1995. Critical Discourse Analysis: The Critical Study of Language. Longman. London & New York. 263 p.
	4. Hatim, Basil &  Ian Mason. 1997. The Translator as Communicator. London: Routledge. 171 p.
	5. Koller, V., & Heritage, F. 2020. Incels, in-groups, and ideologies: The representation of gendered social actors in a sexuality-based online community. Journal of Language and Sexuality, 9(2), pp. 152–178.
	6. Lakoff, George, & Johnson, Mark. 2008. Metaphors We Live By. Chicago: University of Chicago Press. 308 p.
	7. Lazar, Michelle M. 2005. Feminist Critical Discourse Analysis: Gender, Power and Ideology in Discourse. Basingstoke: Palgrave Macmillan. 260 p.
	8. Ilie, C. 2015. Parliamentary discourse. In K. Tracy, C. Ilie, & T. Sandel (Eds.), The International Encyclopedia of Language and Social Interaction (1st ed.). John Wiley & Sons. https://doi.org/10.1002/9781118611463.wbielsi201
	9. Shaw, S. (2020). Women, language and politics. Cambridge University Press. 334 p.
	10. Simon, S. 1996. Gender in translation: Cultural identity and the politics of transmission. Routledge. London & New York. 183 p.
	11. Sunderland, J. 2004. Gendered Discourse. New York: Palgrave Macmillan. 248 p.
	12. Tymoczko, Maria. 2007. Enlarging Translation, Empowering Translators. Manchester: St. Jerome Publishing. 353 p.
	13. Wodak, Ruth. 2015. The Politics of Fear: What Right-Wing Populist Discourses Mean. London: Sage. 256 p.
	Internet Sources:
	1. Постановка вопроса: метод перевернутого обучения
	2. Метод перевернутого обучения
	2.2. История создания метода
	2.3. Ресурсы для организации занятий методом перевернутого класса

	3. Выводы
	References:

