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PHENOMENOLOGY OF RESEARCH EXPERIENCE AS THE BASIS
FOR THE DESIGN OF PEDAGOGICAL MASTER'S PROGRAMS

GOEHOMEHOJIOI'USA UCCUIIEJOBATEJBCKOI'O OIIBITA KAK
OCHOBAHMUE JJU3AMHA NEJATOIT'MYECKON MATUCTPATYPBI

Abstract:

The purpose of this study is to present new possibilities for the design of educational
programs in the process of training future teachers in a research-type master's program. The
objectives of the study included substantiating the need to develop teachers’ research
competencies and classifying the professional knowledge and skills of future masters of
education from the standpoint of a phenomenological analysis of students’ research
experience. The methodological basis of the study is a systematic approach to assessing
pedagogical reality, a competency-based approach and a phenomenological method. Research
methods include analysis of scientific and pedagogical sources and the use of content analysis
of pedagogical texts. The results of the study are presented in tabular form and represent a
classification of means for constructing the design of educational programs for research
master's degrees in pedagogy. The theoretical significance of the study involves substantiating
the methodology for constructing educational programs for the training of future teachers in
master's programs, taking into account the regional component and assessing the research
experience of students based on the application of the phenomenological method. The
practical significance of the study suggests the possibility of using its results in the
development of educational programs for pedagogical master's programs and is of interest to
teachers, teacher-researchers, specialists in the field of educational design, representatives of
management in the field of education, students of pedagogical universities, undergraduates
studying in pedagogical areas of training, graduate students and teachers of higher educational
institutions.

31



Cross- Cultural Studies: Education and Science (CCS&ES) ISSN -2470-1262

Keywords: pedagogical master's degree, research master's degree, preparation of
masters in the field of education, professional competencies of teachers, research
competencies, research experience, phenomenological method, pedagogical design of
educational programs

AHHOTALUA:

Llenb HACTOSIIETO HCCIIEAOBAHUS — IMPEJICTABUTH HOBBIE BO3MOXHOCTH JM3aiiHa
00pa3oBaTeNbHBIX NMPOrPpaMM B TIPOIECCe MOATOTOBKHM OyMyIIMX y4YUTENeH B MarucTpatrype
UCCIIEI0OBATENLCKOTO THIA. B 3amaun uccnenoBanus BXOAUIO 000CHOBaHUE HEOOXOAMMOCTH
dopMupoBaHUS ~ MCCIEIOBATEIbCKMX  KOMIETEHIMH  MEeJaroroB M  KiIacCUpHUKanus
npoeCCUOHATBHBIX 3HAHUA M YMEHHH OyAyIluX MarucTpoB OOpa3oBaHHs C MO3UIMN
(eHOMEHOJIOTHYECKOT0 aHaJM3a HCCIEeI0BAaTEeNbCKOrO OIbITa o0ydaromuxcsa. B kauectBe
METOJOJIOTUYECKOH OCHOBBI HCCIIEOBaHMS BBICTYNAIOT CHUCTEMHBIM IOAXOJ K OLIEHKE
HeJTarOTHYECKON PearbHOCTH, KOMIETEHTHOCTHBIM MOAXO0A M (PEHOMEHOJIOTHYECKUH METOI.
MeToapl HCCIEOBAHUS BKIIOYAIOT aHAIW3 HAYYHO-TIEJAarOrM4eCKUX HCTOYHHUKOB H
NPUMECHEHHE KOHTEHT-aHaJM3a IIeJarorudeckuX TEKCTOB. Pe3ympTaTel HCCIIEeTOBaHUS
npecTaBieHbl B TaONMYHOW (opMe M TPEACTaBIAIOT 000 KiIacCU(pUKAIMIO CPEACTB
IOCTPOEHHS JAW3aiiHa 00pa3oBaTENBHBIX IPOrPaMM HCCIIEAOBATEIbCKOM MarmcTpaTrypbl
ne1arornyeckor HampaBiIeHHOCTH. TeopeTnyeckasi 3HAUMMOCTh HCCIIeIOBaHUS MIPE/IIoIaraeT
00OCHOBaHHME METOAOJIOTHH TIOCTPOCHHS OOpa30BaTENbHBIX MHPOTPaMM NPH HOATOTOBKY
OyIylmMX yduTelle B MarucTparype C y4eTOM pEerHoHaJbHOTO KOMIIOHEHTAa M OLIEHKHU
HCCIIEI0BATEIILCKOTO OIbITA, 00OYYAIOIMXCSl Ha OCHOBE NMPUMEHEHUS (PEeHOMEHOIOTHYECKOTO
metoaa. [IpakTuueckas 3HaUMMOCTb UCCIICAOBAHUS MIPEAIOIAracT BO3MOKHOCTh IPUMEHEHHUS
€ro pe3yinpTaToB TpH pa3paboTke 00pa30BaTEIbHBIX MPOTPaMM  MENArOTHYECKON
MarucTpaTypsl M TPEACTaBIsET HWHTEpPeC I YUHTeled, IeJaroroB-uccieaoBaTenei,
CTIELIAJIICTOB B OOJIACTH MEAArOorn4ecKoro Ju3aifHa, IpeCTaBUTENCH YIIPaBIAIONIETO 3BeHA
B c(hepe 0Opa3oBaHMs, CTYJCHTOB IEJarOTMYECKUX By30B, MATUCTPAHTOB, 00YUYAIOIIUMCS 110
NeIarOrMYeCKUM HANpaBJICHUSM TIOJATOTOBKH, AacCIMPAaHTOB W TpEnojaBaTesie BBICIINX
yUueOHBIX 3aBE/ICHHI.

KuroueBble cj10Ba: negarornyeckas MarucTpaTrypa, Ucciel0oBaTelIbCKasi MarucTparypa,
MIOJITOTOBKAa MarucTpoB B cdepe oOpa3oBaHus, MpOopecCHOHATFHBIE KOMIETCHIIUN YUUTEII,
UCCIIeI0BATEIbCKUE KOMIIETEHIIUU, UCCIIE0BATENLCKUI OMBIT, (PEHOMEHOIOTUYECKUH METO/I,
NeIarOrMYeCKUi TU3aitH 00pa30BaTENbHBIX MPOTPAMM

Introduction

The first quarter of the 21st century was marked for humanity by many new, hitherto
unprecedented events (both positive and negative) in various spheres of life. This is the
transition of developed countries to the information society, trends towards the globalization
of economies and cultures, successes in the development of artificial intelligence, total
digitalization of the economy and digital transformation of education. In addition to
achievements in the field of technological progress, the world is also faced with an
aggravation of the political situation in the international arena, intercultural conflicts, the need
to master huge amounts of information in all professional fields, as well as natural disasters
such as climate change, the global environmental crisis, the emergence of new dangerous
infections, taking on the nature of pandemics, etc. These phenomena affected all groups of the
population without exception, including not only adults, but also children. In this regard,
teachers are faced with the task of improving their professional knowledge and acquiring new
competencies, including the ability and readiness for innovation and research activities, which
will allow the modern teacher not only to keep up with the times, but also to contribute to a
radical improvement in the quality of education in new countries. changing living conditions.
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Significant changes in the socio-economic sphere have set new anthropological
contours of the system of higher pedagogical education and entailed the need to rethink the
existing priorities and values of educational activity. At the same time, the task arose of
changing existing and developing new educational standards, which will mean not only the
approval of a new range of professional requirements for teachers, but also the transformation
of existing relations between educational and professional standards, the emergence of a new
system of attestation and certification of professional teaching staff, the development of new
pedagogical programs master's degree programs, a likely change in the terms of study at a
university, the requirements for a new relationship between theoretical and practical training
of students, a change in the sequence of educational modules, practices, the emergence of new
and the disappearance of old forms of organizing educational activities. This study will focus
on the formation of research competencies and other professional qualities of future teachers
in the master's program of a pedagogical university. Specifically in Russia, this means the
need to resolve the following issues within the framework of a difficult-to-solve alternative:
either try to restore the previous (“Soviet”) system of vocational pedagogical education,
relying on the best experiences and innovative practices of the Soviet era; or preserve the
multi-level system of “bachelor’s and master’s degrees” that has been formed in recent years
in a situation where external incentives for its development have been lost. If we add to this
the inevitable transformation in the socio-economic sphere of the country, we can imagine
how complex and multifactorial the tasks of predicting changes in the labor market, the
requirements for improving the competency structure in the professional model of a
pedagogical university graduate and the design of appropriate educational programs aimed at
ensuring them look.

In Russia, the majority of students enrolled in master's programs have a bachelor's
degree in the field of preparation "Pedagogical Education", while many are already working
in the field of education - preschool, primary general or basic general education. However,
only those teachers who have completed a five-year specialty degree or a pedagogical
master’s degree in the relevant field of training can teach in a high school, college or
university. Therefore, obtaining a diploma of completion of the second stage of pedagogical
education ("Master of Pedagogical Education" - direction of preparation 04.44.01) is a good
incentive for further career growth and increasing motivation for professional teaching
activities.

Let us highlight the characteristic features of ensuring and developing the research
aspect in the field of training masters of teacher education. First of all, research in the field of
education is fundamentally different from research in other natural (chemistry, biology) and
social (sociology, anthropology, demography) sciences. The essence of the differences can be
explained as follows: researchers in the field of natural sciences aim to identify certain natural
patterns that in themselves do not have any “positive” or “negative” content, but then, after a
sufficiently complete study, can become the basis for engineering developments . In contrast,
educational research deals with the human process, guided by the will and efforts of
individuals and their communities; for this reason, educational reality itself has a very definite
value potential and is impossible without it. Accordingly, a teacher-researcher in the field of
education, unlike a natural science researcher, is forced to take a certain position in his
research: critical (he identifies problems and shortcomings of the existing educational
process); expert (he compares the results of educational processes obtained in different
conditions and situations) or project (he formulates new values and results, models the tools
and processes for achieving them). Accordingly, the results obtained cannot be correlated
directly with the reality of education being studied, but rather serve as some “notes” or
“recommendations” for transforming the educational situation, determined by the position of
the user and the range of his possible impacts on the educational situation as a whole. Thus,
research in education significantly depends not only on the future (the purpose of the
research), but also on the past (the position, role and expectations of the researcher himself,

33



Cross- Cultural Studies: Education and Science (CCS&ES) ISSN -2470-1262

formed, first of all, by his experience, his belonging to a particular research community,
scientific and educational traditions, etc.). At the same time, the research skills and
competencies of master's students are an integral part of the general professional competence
of a teacher.

Literature review

The formation of research competencies of future masters of education occupies an
important place in the structure of teacher training. Separate studies are devoted to research
activities in the master's programs of Russian universities, which examine such aspects of the
professional training of students in the pedagogical profile as: the use of innovative
technologies for preparing future masters for research activities [1, 2, 3, 4]; features of
master's studies in the context of digital transformation of education [5]; pedagogical design
as a means of effectively organizing master’s training in pedagogical fields [6, 7, 8], etc.

A research master's program project has been proposed as one of the new directions for
modernizing higher pedagogical education [9]. The experience of training teachers in research
master's programs of this type is described [10]. A number of studies present the results of
identifying the personal motivation of undergraduates for research activities and scientific
work [11, 12, 13].

Similar problems concern not only Russian-speaking, but also English-speaking
researchers. At the same time, foreign research is dominated by analysis of practice-oriented
aspects of training future teachers, including a description of specific educational practices,
for example, methods of preparing students for teaching practice [14, 15, 16] and the results
of practical teaching activities of future teachers [17, 18, 19, 20]. Particular attention is paid to
the experiences and challenges of teaching in a digital educational environment [21, 22];
including during the Covid-19 pandemic [23]; development of professional qualities and
professional intuition of future teachers [24, 25]; issues of introducing pedagogical design
[26], etc. The professional skills of pedagogical students and already working beginning
teachers are differentiated [27]. Publications [28, 29, 30] and others are devoted to the
formation of research skills and abilities. Thus, the academic community pays quite a lot of
attention to the issues of improving the professional training of future teachers at universities.

Materials and methods

The study included a review of modern scientific literature on interdisciplinary topics
(sources on pedagogy, psychology, philosophy of education, sociology, and economic
disciplines were analyzed); elements of content analysis, a systematic approach, and a
competency-based approach were used to assess the results of professional training and meta-
competencies of pedagogical master’s students. Methods of project activity and methods of
pedagogical modeling, as well as methods of pedagogical design were also used in the
development of research master's programs in pedagogical areas of training. In terms of
substantiating the methodology of pedagogical research, the author turns to phenomenology
as a means of understanding goal setting in the organization of educational activities and, at
the same time, a method of understanding life meanings. The study was carried out based on
the results of an assessment of the work of the research-type pedagogical master's degree
program, operating on the basis of the Southern Federal University since 2019 (Rostov-on-
Don, Russia) [31].

Results and discussion

As part of this study, we will present the results of the implementation of a research
master's degree project as a component of the modernization of a regional university cluster as
an example of clustering of educational systems. Similar forms of organizing research
activities are possible on the basis of large universities (federal, research), where there is an
appropriate infrastructure that makes it possible to unite, through various forms of university
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management, scientific institutions, educational organizations, industrial associations, start-
ups, business enterprises and other functional structures operating on territory of one region,
as well as to use interregional connections and intensify international inter-university
cooperation in the field of education. This took into account a number of factors, risks and
limitations that determine both the globalization of the university agenda (for example, a
focus on advancement in world rankings) and its regionalization (inequality between regions
and countries; restrictions related to the pandemic and other aspects). In these conditions, the
regional university cluster is a connecting link capable of uniting the efforts of many involved
organizations, scientific and social institutions. On the basis of the cluster, systematic
monitoring of the current state and demands of the labor market in the field of educational
services is carried out; assessment of the effectiveness of the use of certain information and
educational technologies in the educational process; development of modules for advanced
training of teaching and scientific personnel; centralized psychological and pedagogical
support of educational and research activities, etc. Thus, on the basis of the Southern Federal
University, a circle of potential customers of educational services was formed, possible
employers in the region were involved, a field of current research, innovative social and
educational practices and content modules of master’s degree programs in the areas of
psychological and pedagogical training were determined. The connection between the
teaching activities of the university and the local labor market within the university scientific
and educational cluster, assessment of local conditions, advantages, limitations and risks of
implementing innovative educational projects through SWOT analysis, assessment of possible
prospects for further scientific research in the field of education and pedagogical sciences,
organization of inclusive education for persons with special educational needs, the
development of models and content of general and pedagogical education, adapted to regional
specifics, and other significant aspects of project activities make it possible to develop
effective training programs for teacher-researchers during the period of study in a pedagogical
master's degree program. The main thing is that in the process of preparing masters of
education, future teachers acquire valuable research experience based on the involvement of
students in specific socially significant educational practices, taking into account the regional
component. The phenomenology of personal research experience, based on a preliminary
study of the motivation of future teachers, becomes the basis for the design of research
master's programs in the context of educational transformation.

The new focus of the research agenda in the field of higher pedagogical education is
becoming practical projects and methodological developments aimed at forming and adjusting
the value consciousness of students, interdisciplinary research on identity, including using
“big data”; monitoring of moods, preferences and orientations in a transforming society. At
the same time, the research agenda is shifting towards large interdisciplinary research projects
focused on comparative studies of the quality of education, identifying the main factors for its
improvement; improving socio-economic and organizational and managerial technologies that
ensure maximization of the expected effects.

Speaking about the creation of new models for training research personnel for the field
of education, it is necessary to take into account the lack of constructiveness of any expert
surveys under conditions of uncertainty and insufficient empirical data obtained from testing
innovative educational practices, which, due to their “innovation”, cannot be long-term. This,
in turn, requires developers of educational programs to pay great attention to the
phenomenological tradition, which ensures the transformation of empirical subjectivity into a
transcendental one, and the turn itself means the transformation of a “natural” (naturalistic)
attitude into a phenomenological one. The essence of this phenomenological turn in the field
of modernization of the education system can be clarified through a combination of the
following changes:

— firstly, the phenomenological turn deprives the “natural” attitude of its self-evident
status. We deliberately refuse to understand education or educational research as a process of
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obtaining one or another “good”, which is acquired through some ‘“efforts” under the
influence of individual “motives” and “attitudes”. Such a “self-evident” subject-object picture
is replaced by the originality of educational phenomena, primary in relation to the more
differentiated concepts of “subject”, “object”, “values”, “content”, “practical experience”.
Accordingly, the status, role, way of identifying and conceptualizing each of the components
of this educational situation requires special research. So, for example, subjectivity turns out
to be not an empirically given fundamental principle of the process, but a construct
conditioned by a number of external circumstances. — secondly, the phenomenological turn
focuses and directs researchers not so much on the subject of research (that is, “what” is being
studied), but on “how”, “in what way”, “in what processes” does “recognition” occur,
practical implementation", "reflection", "comprehension", etc. any educational phenomenon,
1.e. the focus of consideration shifts to a sequence of positing and reflective acts, each of
which significantly transforms educational reality; — thirdly, the phenomenological vision
presupposes the splitting of any acts into two types: direct (“primary”) experience and
reflexive modification, which makes primary experiences its subject. So, against the
background of the empirical “I”, acting within the limits of one or another rational norm, a
transcendental “I” arises, turned to the very nature of these norms and observing the life of the
first.

The three listed aspects, in general, correspond to the foundations of the
phenomenological vision of the world formed by E. Husserl (1859-1938) [32]. However,
there is another fundamental aspect associated with understanding phenomenology in the
context of Martin Heidegger’s philosophical search, and which can be briefly expressed by
the well-known formula “Language is the house of Being.” What is important for us in this
formula is the combination of two levels of comprehension of phenomena, with each of them
corresponding to a specific way of handling language. At the first level, we simply “follow
the language”, recording the most “natural” and “obvious” relationships, ideas characteristic
of a particular area of knowledge (simple description). However, at the next stage we move
from “following” the language to “listening” to the language, comprehending the semantic
bases that are found in what is said (semantic reading). Let us explain what has been said
using the example of a phenomenological study of the phenomenon of education itself, which
is based on excerpts from the text of the article “Education” posted on Wikipedia (Education -
Wikipedia (wikipedia.org)) (Table 1). In this case, we used elements of content analysis of a
scientific (pedagogical) text.

Table 1. Understanding the category “education” from the perspective of a
phenomenological approach

36

Simple description

semantic reading

Education is a system of
upbringing and training of an
individual, as well as the
totality of acquired knowledge,
abilities, skills, values,
functions, operational
experience and competencies

The concepts of “education” and “training”, with
their obvious and necessary relationship, reveal
various aspects of human existence. In education,
we are turned to a process carried out at the
internal level (“nutrition”) and aimed at
elevation. Learning is a kind of surrounding,
mediating  action, focused on external
manifestations (demonstrated and transmitted
knowledge, skills, etc.). Thus, we understand that
different education systems differ, first of all, in
their understanding of “internal” and “external”;
their target ratio; rules for their harmonization, as
well as a vision of the causes and possibilities for
correcting emerging problems and contradictions.
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2.

In the broadest sense of the
word, education is the process
or product of shaping the mind,
character and physical abilities
of an individual.

You should think about the duality of
understanding education as a process (duration,
sequence of stages) and as a product (result,
alienated object). In addition to the obvious
distinction associated with duration, mobility,
change (in the first case), and simultaneity (in the
second case), in both cases education is
conceptualized through different modes of
treatment: goal setting, planning, management,
support, in the first, and quality assessment and
economic feasibility, comparative analysis, etc.,
in the second. At the same time, there is no way
to establish a single “correct” sequence of these
contexts and actions: like any other systemic
representations, each of these aspects needs the
opposite and is expressed using an additional
one.

Education is the process of
transferring knowledge
accumulated in a culture to new
generations.

Despite all its apparent simplicity and
obviousness, the definition of education as a
process of transferring accumulated knowledge
makes sense only in a situation where the rate of
its accumulation and change is much less than the
speed of development. Under such conditions,
existing knowledge never loses its relevance and
significance, only being gradually supplemented
and expanded at higher levels of education. As
the pace of change increases, the problem of
correlating large cultural processes arises -
accumulation, transformation, decay  of
knowledge and individual education, and the
solution to this problem is one of the fundamental
conditions for the sustainability of the education
system and the consistency of its theoretical
image.

Education is  purposefully
carried out by society through
educational institutions:
kindergartens, schools,
colleges, universities and other
institutions, which, however,
does not exclude the possibility
of self-education, especially in
connection with the wide
availability of the Internet

Here not only a certain amount of education and
self-education is offered, but their statuses are
also specified: public (institutional) education is
carried out, and there is an opportunity for
individual education (self-education).  This
suggests the need to consider many related
questions: is public education always of an
essential nature; what ensures the essential nature
of institutional education; what is the essence of
individual education, and does it change over
time, etc.

The education system must
answer 7 key questions:

1. Why study?

2. What to study?

3. How to study?

4. Who will teach?

The first, and very characteristic problem with
this passage, is the actual substitution carried out
in relation to the main category: despite what is
said about the “education system,” all issues are
related to “learning.” In addition, in the list of
questions, most of them relate to the self-directed
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5. Where to study? process (why study, what to study, etc.), but the
6. How much should it cost and | fourth, sixth and seventh questions implicitly
who will pay for it? appeal to some “we” who will teach, pay and get
7. What will we get in the end | the result. Finally, a number of questions remain
as a result? either unasked (not only “Who will teach?”, but

also “Who should we learn from?”; not only
“why, what and how” we answer questions here
and now, but also what can change in in the near
future), or reveals internal duality. Thus, the
question “why study” can also be understood as
“why study” or “why”, what will be the driving
basis of learning? Similarly, the question “where
to study?” can be asked in terms of choosing
between different institutions (for example, when
entering a university) or “where to study?” — as a
question about the place of education in space
and time.

Based on the conducted research, we can set some general framework for designing
master’s educational programs (Table 2). In this case, the classification of concepts is based
on identifying four key criteria for analysis:

1. A scientific and educational phenomenon, which is a combination of different
factors, conditions, circumstances in their initial combination and generating some
professional and socially significant content. For example, the first scientific and educational
phenomenon - analytics is a complex of ideas, actions, procedures, strategies aimed at
obtaining some preliminary (“indicative”) knowledge about the educational situation, the
problems, opportunities, and resources existing in it. Without analytics, the research itself
turns out to be impossible or, at least, meaningless - we do not know what the problem is,
whether there is experience in solving similar problems, who can act as our partner, customer,
etc.

2. Basic functions, that is, the expected processes and their results that will be
launched within each phenomenon.

3. Necessary competencies, or characteristics of each of the participants in the process
in terms of possessing the necessary knowledge, skills, abilities and, in general, readiness to
participate in the implementation of the relevant functions. 4. Formative disciplines and
modules, or a predetermined list of courses, topics, sections, the study of which may be
relevant in terms of relevant competencies.

Table 2. Design of a research master's program in pedagogical areas of training”’

No Scientific and Main functions Required Formative modules
educational competencies and disciplines
phenomena

1. | Data analytics: | The graduate | Ability to critically | “History of

assessment of global | collects, analyze scientific | educational reforms
and individual | processes, achievements, in Russia in the 20th
performance analyzes and | including in | century”; “Modern
experience; summarizes interdisciplinary problems of
explication of the | scientific and | fields; the ability to | education and
conditions and | technical determine promising | science”; “Big Data

7 It meets the requirements of the Federal State Educational Standard of Higher Education in
the field of training 44.06.01 — Education and Pedagogical Sciences
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foundations of the | information, areas of development | in Education”;
research experience; | advanced and current tasks of | "International
analysis of strategies | domestic and | fundamental and | Research in
for transforming the | foreign applied research in the | Education";
educational situation | experience, field of education | "Regional scientific
results of | based on a critical | studies in the field of
experiments and | understanding of | education."
observations. domestic and foreign
experience, ability to
theoretically analyze
the historical
development of
educational theories,
concepts, systems and
practices of education;
ability to analyze
patterns of
development of theory
and practice of
education in different
countries, national and
regional specifics
2. | Research The graduate | Ability to generate | Scientific ~ seminar
management: conducts original theoretical | for undergraduates
organizing research | scientific research | ideas, hypotheses and | and graduate
as an  activity; | and development | research ~ questions; | students Training
formation of a|on individual | independently courses:
management sections  (stages, | determine goals and | “Methodology and
research model; | tasks) of the topic | research tasks to solve | methods of research
combination of | as a responsible | fundamental and | in education”;
strategic vision and | executor or | applied problems in | “Design and
operational together with a | the field of education; | management of
performance supervisor, carries | ability to adequately | research activities”;
monitoring out complex | select and  apply | “Fundamentals  of
experiments and | research methods; the | scientific ~ research
observations. ability to | examination”
independently  carry
out research activities
using modern methods
and information and
communication
technologies;  ability
to carry out complex
research based on a
systematic  scientific
worldview; ability to
follow ethical
standards in
professional activities
3. | Documentation and | The graduate | Ability to collect, | "Academic Writing";
publication: participates in | analyze, process and | Workshop on
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objectification of | drawing up plans | store data in | research work,
research practice in | and accordance with | including writing
the form of texts; | methodological generally accepted | technical
problematization of | programs for | scientific and ethical | specifications  and
existing texts; | research and | standards; the ability | reporting
examination of the | development, and | to summarize the | documentation;
quality of research | practical results of one’s own | Workshop on
texts recommendations | research and reflect | Interdisciplinary
for using their | them in the form of | Research in
results. Compiles | scientific publications; | Education
reports (report | the ability to critically
sections) on a | evaluate one’s own
topic or its section | results in the context
(stage, task). of the results of
modern humanitarian
research; ability to
present the results of
scientific research in
the form of
publications and
speeches in  the
academic, expert and
professional
environment

4. | Scientific The graduate is | Willingness to use | ESP for Scholars
communications: able to take part | modern methods of | (English for
intersubjective in the process of | scientific Teachers and
interaction in  a | scientific and | communication in the | Scientists); “Digital
situation of multiple | professional statet and  foreign | methods for
sources of | communication languages; willingness | processing
knowledge; building to participate in the | experimental
scientific and work of international | results”; “Academic
educational research teams to | rhetoric”,
communities and solve scientific and | “Fundamentals  of
developing scientific-educational | scientific
communication problems; use modern | communications in
strategies to methods and | the modern world”
maximize impact technologies of

scientific
communication.

5. | Partnership and | The graduate | Ability, based on | “Innovative
innovation participates in the | analysis of theoretical | processes in
management: mutual | implementation of | and applied research | education”;
transformation of | research and | results, to formulate | "Fundamentals of
knowledge and | development relevant grounds for | scientific and
institutional change; | results. decisions in the field | educational law";
analytics of of educational policy | "Educational Policy"
educational and policy; ability to
transformations as a perform
source of interdisciplinary
development; research in the field of
participation in education; ability to
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maintaining solve applied

intersectoral and problems using the

interinstitutional results of modern

connections and research in the field of

relationships education and related
fields;

6. | Professional and | The graduate is | The ability to plan and | “Theory and
personal education | ready for self- | solve problems of | technology of
and  development: | development and | one’s own | professional and
reflexive advanced training | professional and | personal
management of | in the system of | personal development. | development”;
one’s own | continuing Ability to | “Career management
development in the | education independently  learn | in education”;
scientific and new research methods | Variative disciplines

educational  space;
focus on one’s own

and others’
experiences of
transformation; non-
invasive

development support

and develop them
when solving
professional problems;

the ability to plan,
implement and
evaluate the
educational process in
educational

institutions of higher
education; the ability
to reasonably choose
educational
technologies, methods
and teaching aids in
order to ensure the
planned level of
personal and
professional
development of the
student; the ability to
select and adapt the
results of modern
interdisciplinary
research  for  the
purposes of teaching
pedagogical
disciplines in the
vocational education
system.

and modules on
teaching methods of
social sciences and
humanities;
professional and
personal
development
trainings.

Conclusion

In general, the design of a research master's program based on the phenomenological
method of assessing students' research experiences is a step-by-step process that may include

the following stages.

1. Comprehensive research of the request. At this stage, we are trying to analyze in as
much detail as possible the demand that exists from various sides in relation to the research
master's degree (future education researchers; employers, government authorities and
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educational authorities, etc.). Based on the results of this stage, we acquire some syncretic
vision of what constitutes a request for specialists of this kind.

2. Focus. Focusing involves finding certain sets of requirements and conceptualizing
them. The most striking element of focus, in our case, was the formulation of six scientific
and educational phenomena that structure the entire field of requirements for the future
researcher.

3. Generation of ideas. At this stage, prototypes of the main modules and disciplines are
formulated, the study of which will ensure the formation of relevant competencies and the
acquisition of the necessary functionality in the activity. It is quite natural that disciplines and
modules formulated in this way may partly repeat each other, and partly they may overlap, but
the point is that based on the results of the development and testing of one or another version
of the program, solutions are consistently implemented and refined.

4. Prototyping — the creation of a feasible educational program, provided with
information, personnel, and other resources, which can be tested in practice. 5. Approbation —
launching an educational program and assessing its effectiveness, based on the results of
which a decision can be made on its further improvement. Thus, the application of the
phenomenological method of assessing the research experiences of future teachers studying in
a master's degree program allows not only the development and design of educational
programs, but also allows us to determine the prospects and feasibility of their application.
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